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CHAPTER ONE 
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CHAPTER ONE 
.' 
The Problem 
Since the conditions of life are continually changing, the 
school must prepare each generation for the solution of the 
problems that cannot now be foreseen. The school must develop 
definite controls of conduct. Conduct is related to impulses, 
ideas, and ideals, which influence an individual's motives, 
attitudes, emotions, and desires. Character and conduct cannot 
be separated. Character is conduct in its more substantive as-
pects. The two are frequently spoken of as the inner and outer 
aspects of the self or person. That conduct in general is the 
expression of character is readily recognized. It is equally 
obvious that conduct in turn gives fashion to character. One 
has an influencing power over the other. The training of one 
cannot be attempted to the exclusion of the other. 
Securing self-control is an essential aim in training con-
duct, and the formation of character. A large part of what is 
ordinarily called self-control is really control of emotions. 
The lack of self-control arises from the conflict of emotions, 
and of the ideals, and instincts that cause these emotions. 
Usually, one who lacks self-control has disagreeable emo-
tions that are unnecessary, or expresses too freely, the emo-
tions that he does have. The New Standard Dictionary defines 
the basic virtue of actions as follows; "Self-control is the 
act, power, or habit, of having one's faults, or energi~s es-
pecially, the inclinations, and emotions under control." A 
~erson uses self-control when he makes a choice in resisting a 
spontaneous tendenoy of an emotion or passion. The psycholo-
gists have included under Self-oontrol. the power of restrain-
ing -and directing thoUghts, feelings, and movements. Another 
~oint of view has distinguished different forms of self-con-
trol, as physical, prudential, and moral. Very often if the 
physical manifestation of an emotion is suppressed the emotional 
~eeling is likewise sUppressed but there are exceptions to this, 
~s sometimes the inhibition is a cause of brooding and may re-
sult in a more violent future expression of the emotion. 
In ohildhood the impulse dominates the action and the first 
form of self-control consists in the self-restraint of the im-
pulse. The power of self-oontrol is dependent upon the early 
noral training of the child. If a severe check is administered 
the first time the lack of restraint is exhibited, it will not 
pnly call the attention of the child to the need of exercising 
~elf-restraint, but Will through the association of ideas pro-
~ide a check whenever the first beginnings of passions are felt 
~n the future. However, if these impulses are not oheoked, 
~erious resultants m81 be effective in later life. Crime and 
pther serious handicaps in future life will be the result of 
~he constant conflict with the adverse forces. The most impor-
tant part of training is the proper control over spontaneous 
movements of the body. If self-control is made habitual in 
small matters where no evil consequences would be liabl~ to 
follow from the lack of the pOwer of self-control, it will also 
apply where it is a moral duty. A child that has been incul-
cated with the idea that if he wants a thing he will eventually 
get it, or one that is under the impression that he can act 
according to his likes and dislikes, will by the association 
of such ideas as these, lay the foundation of an utterly unre-
strained and lawless life. Every incident in which the child 
exerts self-control will help later in restraining temptations 
to anger and other vices. The association of ideas is an im-
portant factor in cultivation of the virtue of self-control. 
It remains for experience and training to furnish controls 
for the impulses. "Impulses are native and cannot be eradi-
cated." (33:Moore:l65). Moral concepts are acquisitions of 
experience that tender possible the control of the impulsive 
actions. The ideas an individual has acquired through personal 
experience are the controls for those innate tendencies, the 
impulses. "To our passions we can only oppose ideas but they 
must be sufficiently clear for us to seize and carry them 
off." (l3:Dubois:l21). 
The first prerequisite in acquiring the virtue of self-
control is advertence of the T.ind. The aim in developing this 
trait should be to secure as much consciousness of the results 
of one's action as possible, In making a resolution to follow 
a certain line of conduct, the child should have a clear idea 
of the conduct, before his mind. The intellect should be alert 
to attend to what is going on. If the situation is rea11zed, 
more sui table judgments can be ,fonned as to which is the proper 
course to pursue. This will aid in determining whether the 
forces which are spontaneously working or about to work should 
be encouraged, modified or suppressed altogether, or whether a 
new type of movement should be initiated instead. This atten-
tion is the first prerequisite in acquiring self-control, for 
it places in consciousness the object matter over which the 
control is to be exercised. 
The controlling agent of the ultimate decision is the will. 
It is not sufficient to have before the mind a consciousness of 
the various alternatives among which a choice is to made. 
There should be a realization of the value and motive of the 
choice in order to have it influence later actions. Every per-
son can control this conduct if he cares to do so and if self-
control means more to him than the satisfaction of passions. 
"Our. will can be moved by all that appears to it as of 
value." (29:Lindworsky:85). 
If the advantages of acquiring self-control are realized, 
the desire for it will manifest itself. The interaction of 
the will and the intellect 1s of great importance in self 
analysis. If the mind is strongly imbued with a certain idea, 
its natural effect is to incline the will which is the main-
spring of action, to assent to it and reduce it to action. The 
will can shift the center of attention and bring the attracting 
~ 
-~----------------------------------------------------------------~ 
f~rce of one idea to bear upon itself rather than another. It 
is t~:e range of a person's ideas that condition his mor!!l 
choices. 
The aim in life is successful action and the basis of it 
i6 proper choice. First, the value of the choice is to be de-
termined and second, the execution of it should follow the 
choice as soon as possible. The general value of the choice 
should be determined so that it will have an influence upon 
the child's future life. 
"If the idea is presented to a person and is accepted by 
him, and the acceptance does not depend upon his will but his 
faculty of comprehension, it beoomes imperious, tyrannical, and 
carries away the person ry so much the greater force as he is 
more convinoed. If on the oontrary he resists, it is because 
he does not thoroughly understand the idea submitted to him; 
he remains a slave to his previous opinion. 1f (13:Dubois:93). 
Education by persuasion is the only kind that the apparent 
liberty of the individual respects, the kind that submits mo-
tives to him and allows him to value them according to his 
intellectual powers. 
"Central in importance in character as a thread of 
crystalliza tion is an idea or ideal." ( 31 :llartin :100) • 
The purpose of the ideas is to guide conduct. Education is ed-
ucation when it does not compel the acoeptance of ideas as con-
straint produces opposition. It may suggest, preser.t ideas, 
demonstrate their advantage and oreate a liking for them with-
out a displeasing insistence. There cannot be character with-
out an ideal in whioh should be embodied the standards of oon-
duct. An ideal is a type of excellence which we imagine as 
possible and desirable. Education of ourselves when it succeeds 
uni tes us to an ideal of good. We may construct this i4'eal by 
thought, by an increasing attachment to conceptions which to 
us seem good, useful to us and for others. To be effective an 
ideal must not be merely pictured, admired and longed for, it 
must be embodied in a set. of definite principles dominating 
life. 
Prior to twelve or thirteen years of age, the child has 
been dominated more or less by instincts and impulses which 
have been stimulated by environment. After he passes this 
stage he will be led more by ideas and ideals. His moral 
training as distinct from his moral instruction will be the 
expression of his ideals. Great ideals lead to great achieve-
ments. There will be a great variety of ideals among children. 
The school should have as one of its objectives the correction 
of falEe notions regarding what constitutes right conduct. The 
. school can become a powerful agency in the correction of false 
ideas. Ideals vary according to conditions, such as, age, 
social status of the family, environment, sex, and school edu-
cation. As the lives of other people have a profound influence 
upon the child, more opportunities should be presented for the 
appreciation of virtues as characteristic traits in personali-
ties. 
In cultivating a virtue it should be made of high subjec-
tive value for the child. a permanent value, of which he will 
become conscious at the right moment in later life. Before 
~-
----------------------------------------------------------------~ 
speaking of the value of selt-oontrol as a virtue, they must 
know what self-oontrol is as a mode of behavior, not as~ per-
manent inclination. Very much depends on the clearness of the 
idea and a careful description of the attitude toward the 
trait before self-control can be evaluated. The instruotion in 
the external attitude which should be manifested must also be 
added to the explanation of this virtue. The serious effeots 
of the lack of self-control is best illustrated by true exam-
ples taken from life. After this the disadvantage of the lack 
of self-control can be pointed out. On the other hand the re-
spect, which the person who has self-control as a virtue re-
ceives, can be stressed. The attractiveness of this virtue can 
be made effeotive in considering noble charaoters. 
By analyzing it in this way the values are found which are 
accessible to the child. Then pOints of contact must be found 
in order to make these values available to the child. Incidents 
from child life will furnish material. The nature of the work 
of course will differ in the different grades. After the val-
ues have been worked out in this manner, the corresponding 
mode of behavior must be taught and exercised. Opportunities 
must be presented in the life of the pupil in which self-oon-
trol is demanded. If the teacher fully avails herself of the 
opportunity to develop further motives which lie at the founda-
tion of such behavior, and direct them to the inner self by 
transforming them into generally valid values, she may be sure 
of a great pedagogical success. 
~------------------------------------------------~ r-
"All virtues stand and fall with their motives." (29:Lind-
worsky: 175) • 
.' There is an opportunity of learning the inner values and 
the external advantages of this partioular behavior. The child 
should be helped to reach the ideal set before him and to de-
rive from this ideal thie virtue which he needs for the realiza-
tion of the ideal, and of his life's happiness. The ideal is 
nothing less than a value, a motive which contains a complex 
of thoughts systematically, oonoretely, and emotionally ade-
quate. 
I'To influence, however slight or subtle, no experienoe, 
however fleeting it may be, fails to leave a trace upon us. 
A great many of these experiences become delegated to a region 
or aspect of ourselves which has been termed "the unoonscious," 
and are no longer aooessible to us by ordinary methods of in-
trospeotion, but, nevertheless determine our attitudes and mo-
tives very deeply. 
An attitude is defined by the Standard Diotionary as" "Any 
habitual mode of regarding ar~thing, any settled behavior or 
conduct as indicating opinion or purpose regarding ar_ything." 
Attitudes may be influenced by information and knowledge, and 
they all come from experience. You have an attitude because 
you have done something which has left an impression which 
perSists on ocoasion as a predisposition or as we speak of it, 
attitude. A child's reactions are often determined by the at-
titudes he takes toward the situation. 
~ .. 
~--------------------------------------------------------------~ 
"Transfer of training is most evident with respeot to gen-
eral elements--ideas, attitudes, and ideals. These aot in many 
oases as the carriers of transfer. Often they have tha~ common 
element, which is essential to transfer. ~Nenty-two of twenty-
four psychologists express the opinion that speoial training in 
oonnection with these elements has general value; and one of 
them Professor Sanford adds; 'This I believe to be true, and to 
be the oasis of the generally held belief a~ong praotical 
teachers of the existenoe and value of formal training.'" 
(38:Skinner:66l-2). 
If a pupil has developed an idea of the value of the quality of 
aotion, in the future when he is confronted with a problem of 
the same sort, he may strive to have the desired quality of ac-
tion beoause he had realized its value in his past experience. 
The practice of self-oontrol in the midst of a group is 
the keynote of right oitizenship and a good life. It is self-
control whioh distinguishes the great individuals of the race. 
Self-oontrol is an important faotor in the lives of the pupils, 
espeoially after they have enoountered the diffioulties of the 
business world. The laok of self-oontrol on the part of the 
individual would be the oause of muoh chaos. At the ages of 
about thirteen or fourteen is the time when ideals as oontrols 
of oonduot take permanent and definite form. The psychologists 
are of the opinion that transfer of training is most evident 
with respeot to ideas, attitudes and ideals. It has also been 
testified by adults that the ideals of the youth oarry over to 
later life. Is the school aoquainting the ohildren with the 
oorreot idea of self-oontrol? Are the pupils being trained to 
oriticize and evaluate this idea in different situations? 
The primar.y aims of the investigation therefore are; 
p"'. 
~--------------------------------------------------------------~ 
1. To determine the percentage of children of the seventh 
and eighth grade level that have the idea of se1f-contr~1. 
2. To learn about the sense of value that children have of 
self-control. 
Secondary aims are as follows; 
1. To compare the children's reactions to the experiments 
with their "I. Q." 
2. To compare results obtained with the different races to 
which the experiments were given. 
The general consideration, in this chapter, of the nature 
and importance of Self-Control, as well as of the possibility 
of training in this virtue, has suggested the problem of the 
present thesis. 
The problem is: What is the attitude of children of the 
seventh and eighth grade toward Self-Control? 
~------------------~ 
CHAPTER TlllO 
~~---------------------------------, 
CHAPTER TWO .' 
Work in the Field. 
A survey of the work in the field indicates a tendency 
oward a study of the characteristics of this trait. It also 
hows an increase in the emphasis placed upon the cultiyation 
f the virtue of Self-Control. Although for years individuals 
ave been characterized by various outstanding traits, it is 
nly in recent years that many psychologists and educators have 
ealized the importance of a strong character both for the in-
ividual and the community at large, and have made efforts 
hrough experimental studies to determine the character of an 
ndividual and what steps can be taken to improve it where 
ecessary. 
E. Webb, in Character and Intelli~ence, published in the 
ri tish Journal of Psychology IiTonograph Supplement in 1915, 
tated that he found profound intelligence more closely asso-
iated with a calm temperament, much less egoism, deeper social 
ualities, mental activity, and purposive performance of duty, 
~hile quick intelligence correlated more highly with a morbid, 
emotional set or temperament, strong egoism, lighter social 
qualities, and bodily activity and pursuit of pleasure. The 
ill or persistence, Webb holds, is the general factor, and it 
ermeates all traits, such as persistence of motives. He re-
~~----------~ 
. gerdS stability of emotion as negative aspeots of this general 
will faotor. His stu~ shows high oorrelation between wtll and 
moral qualities and deeper social virtues and a high negative 
correlation with instability of emotion. 
G. S. Gates, in 1923, published in the Journal of Eduoa-
tional Psyohology volume fourteen, An Experimental studl of the 
Growth of Social Peroe~tion. He studied the growth of ability 
-
to interpret emotional expresEions in other people. Four hun-
dred fifty-eight ohildren from three to fourteen years old, 
varying greatly in social status, were shown six photographs 
representing emotions. The interpretations were reoorded ver-
batim. There was a gradual increase with age in ability to 
interpret. Children of like age but of different sooial status 
varied oonsiderably. Sex differenoes were not found. 
A. T. Poffenberger and F. L. Carpenter in 1924, published 
Character Traits in School Suocess in the Journal of Experimen-
tal Psyohology, volume seven. Ninety-seven children of the 
sixth, seventh, and eighth grades were used in this study. The 
correlation between their school suooess, as estimated by three 
teaohers, and their Intelligenoe Quotient range were found. 
They were divided into two groups, thirty-three whose school 
Sucoess was greater than their Intelligenoe Quotient would 
warrant, and thirty-three whose sucoess was leSE than the In-
telligence Quotient warranted. The two groups were given the 
Will Tempera~ent test. The oonclusion drawn from the results 
obtained is that the possession of suoh traits as perseverance, 
~----------------------------------------------. 
freedom from load, great care of detail, etc., ~ake for success 
while neglect of detail, lack of flexibility, motor inh~ition, 
etc., characterize failure. 
S. D. Proteus in 1924, published Temperament and Mentality 
in Maturity, Sex and Race, in the Journal of Applied Psychology 
-
volume eight. In the study of the Portuguese, Chinese, and 
Japanese, Proteus found no significant difference in intelli-
gence. In the maze ~est which involves foreSight, prudence, 
self-control, etc., comparatively wide differences were found. 
Up to ten years of age the Japanese were superior to the Ameri-
oans. The Japanese surpass the Chinese and Portuguese in per-
sistnece, resistence, and suggestibility, mental alertness, and 
power to inhibit. 
G. M. Lowe and M. E. Shimberg in 1925, published A Critique 
of the Fables as a Moral Judgment Test in the Journal of Applied 
Psychology, volume nine. In this study they compared the 
aohievements of delinquent children with their conduct records. 
They condluded from the results obtained that the ability to 
give correct moral judgment correlates more with general intel-
ligence than moral concept. 
In 1925, C. W. Fleming published in the Teachers College 
Contribution to Education, Number 196, a study of A Detailed 
Ana1rsis of Achievement in High School, Comparative Signifi-
cance of Certain Mental, PhySical, and Character Traits for 
Success. He found in testing twenty-seven junior high school 
and thirty-three senior high school pupils with the Will Tem-
perament test, that school marks correlate higher with intelli-
.' gence , school attitude and industry, while leadership is more 
closely associated with energy and will. 
In 1927, G. B. Watson published, Some Attempts to Measure 
; 
i 
~sul ts of Summer Camps in the Religious Education, volume 'I' 
twenty-twO. Tests on ethical ideals in athletics, on attitudes,. 
on health knowledge, etc., were given to the boys when they I 
entered the camp and when they left. Over five hundred boys in I 
I 
eleven camps were tested in 1925, and over twelve hundred in 
twenty-five camps in 1926. Results for 1925 showed that fifty-
five per cent of the boys gained, forty per cent lost, and five 
per cent made no change. In 1926 the results were practically 
the same. The factors contributing to the efficiency of the 
camps were found in the quality of the leaders employed and the 
training given. 
W. E. Slaght, in 1928, published, Uritruthfulness in Chil-
dren, Its Conditioning Factors and Its Setting in Child Nature. 
In this study he found the untruthful child, uninhibitive, un-
stable, and quick to react. 
Sister :M. Rosa McDonough published in 1929 An ]inpirical 
Study of Character. This is not only a recent study but it is 
also a ver.y thorough survey of the study of character from the 
psychological viewpoint. She concluded that the general factor 
of character is probably the will and the group factor may be 
the emotional element. 
In Studies in Service and Self-Control by Hugh Hartshorne 
~~----------- _ .. --_. __ .,------, 
and Mark M~ published in 1929, results of their investigations 
made of self-control through tests of another type are ~corded. 
It was apparent from the data they obtained that the brighter 
pupilS did not learn the habit of self-control. They attribute 
this defect to the fact that maybe the efforts to inculcate 
the habit had not been stressed. It was also found in their 
investigations that girls surpassed the boys in persistence 
and inhibition scores and relation between age and inhibition 
is ~light and variable. 
Other studies have also been made which testity that 
knowledge does not guarantee right conduct. This study showed 
that conduct is not only preceded by ~nowledge but also motives 
which influence the will to act. The aim of the educators 
should be to find out and also direct the tendencies of human 
nature. 
In the Public Schools of the United states, the first at-
tempt to develop a Character Education program was begun as 
late as 1890. In the course some religious training was given 
by the principal. This form of training rapidly disappeared as 
soon as the state did not permit religious training in the pub-
lic schools. The first movement, started after this in the 
public schools, to develop character traits wae the work of 
Jane Brownlee. 
In 1901, Tiliss Brownlee of Toledo, Ohio, realized that the 
discussion of traits was only a part of a good method. Instruc-
tion, practice, and attitude are needed to make the training 
permanent. Miss Brownlee's method has been explained in a book 
.' entitled "Character Building in the School", published in 1912. 
She shows in her plans that she thoroughly understands children. 
This plan included a five minute talk each morning on some 
trait. A month was given to the discussion of each trait. She 
organized the school into a city, each room being a ward. 
Elections were held each term. Four officers were elected, 
ayor, sanitary chief, treasurer and City clerk. In addition 
to these, inspectors were apPointed by the sanitary chief. 
There were seven of these inspectors each having charge of two 
roomE, or wards. All these officers formed a council and at 
stated times met with the principal to receive instruction in 
parliamentary law, and to confer with her in regard to care of 
the building. They were given the opportunity to offer sugges-
tions as to what result their observation would improve the 
condition of the city and the well being of all. There was a 
eeting of all the pupils in the auditorium once each month to 
hear reports and any complaints. Miss Brownlee's system has 
many features which can be used with excellent results today. 
In 1903, M. A. Cassidy, superintendent of the schools of 
Lexington, Kentucky, started a plan in which the children were 
inspired by stories that had been read and discussed. In the 
upper grades, after the stories had been read, discussed, and 
t~1e ideas used further in composi tions, the children were asked 
to rate the story. If it met with their standards, it was put 
in the "Book of Golden Deeds." In the lower grades, pictures 
~ 
, ere used in place of stories. Usually awards were given to 
thoSe that had the best book. In this plan fifteen minutes 
were taIen each day for the study of the virtue or trait. The 
n~me of the virtue or trait was placed on the blackboard and 
the children told and discussed stories related to it. At the 
conclusion, a vote was taken to see whether or not the story 
was to ~e placed in the "Bo·ok of Golden Deeds". The teacher 
was advised to have a fund of material on hand to supplement 
that bought by the pupils. In this c:mrse there were twenty-
six lessons dealing with such topics as; cleanliness, polite-
ness, gentleness, affection, and temperance. 
In 1909, the Character Development League of New York City 
furthered the use of James T. White's book, "Lessons in Ameri-
can Biography". The trait V'las brought to the child's attention 
through examples taken from the lives of leading men. There 
were 31 traits discussed. In the study of each trait the fol-
lowing steps were taken; definition, interpretation, elucida-
tion, and training examples, applicatior:, literature, and in-
spiration. There were various traits for each grade. 
In 1914, the Pathfinders of America started work among 
the prisoners of the jails in this country. Mr. J. F. Wright 
was the founder. He claimed that i desire should be built up, 
and that there should be a system of reasons to support this 
deeire before it became a new habit. He argued that Character 
Education should have a special teacher. Self-Control was one 
of the traits listed for their lectures. 
JPr----------. 
" In 1916, William J. Hutohins, President of Berea College, 
pUblished the "Children's Code of Morals for the Element.ary 
sohools". Ten laws were speoified in this code and self-con-
trol was the seoond. This oode has beoome the basis of in-
struction for several systems of Character Instruction, such ~s 
the "Five-Point Plan" and the "Boston Plan". The "Five-Point 
Plan" is the system so called by the Character Education Insti-
tution of Washington, D. C. This organization is the result 
of ten ye'ars of scientific educational research. The five 
pOints are as follows; 
1. The children are organized into a classroom character 
club, for the sake of experience in group activities and for 
oooperation with the teacher in making success of the class-
room work. (Emphasis is twenty per cent.) 
2. The children's Morality Code is used for reference when 
acts of conduct occur which are valuable for discussion. The 
lower grades use the ideas within their grasp and the last two 
years use the complete code. (Emphasis is ten per cent.) 
3. Character projects for the development of right habits 
are used which consist of home chores with records kept by the 
pupil and also the committee in various phases of school activi-
ties. There are committees on decorations, health, sportman-
ship, book exchange, etc. (Emphasis is thirty per cent.) 
4. Character motives and incentives. The civilization mo-
tive is used and children are led to cee that they are inherit-
ing the cumulative reslll ts of the ages. This makes their duty 
~lear, They must conserve, develop, and pass on the civilizs-
tion that they have been handed down from the past. (~hasis 
is thirty per cent.) 
5. Character Charts and diagnosis of the development in 
oharacter. These records are placed on file and used to aid in 
guidance problems. If unsatisfactor,y the pupil may be refused 
graduation as appropriately as when the intellectual work is 
of low standard. (Emphasis is ten per cent.) 
The "Boston Plan" is a course which is organized on the 
basis that regard for the common weal, and for justice is 
eminently necessary in a democracy. To many foreigners coming 
to the port of Boston such lessons are particularly appropriate. 
The method used in the Boston PIs.n is a combination of both 
direct and indirect methods. We find that fifteen minutes each 
morning are used for the discussion of certain virtues. Two 
weeks are given to the treatment of each trait, supplemented 
with a study of the Code. Incidents, events, or personal char-
acteristics may be stressed and thus associated with the virtue 
which is at the time under consideration. It is obvious that 
definite planning in advance by the teacher is necessar,y in 
order that certain events or personalities may be studied at 
appropriate times. Thus we see the combination of the direct 
and indirect methods proposed. The school committee of Boston 
also published a monthly magazine which consisted of separate 
articles under each grade and some additional contributions 
from the special rooms and the high schoOls. This made the 
~rk concrete. 
. in planning for 
Perhaps no other oity has done more than Boston 
instruotion in oharaoter development. • 
In 1922, the Iowa Plan whioh is based upon the indireot 
method, making use of situations and projeots rather than traits 
waS started. Three methods of at~aok are given; the use of 
notebooks with suoh a suggestive title as "Things Whioh Make 
Life Worth While", the sooialized reoitation, and the projeot 
method. Into the book are plaoed quotations and illustrations 
by the ohild. In the sooialized reoitation referenoe is made 
to "The Golden Cirole". The projeot method is oarried on with 
activities. This plan wae arranged to meet the needs of the 
various periods. Ideas being the thought kept in mind when 
planning for the adolescent. In 1922, the Five-Point Plan of 
the Charaoter Eduoation Institute of Washington, D. C. was in-
troduoed. However, in the last years of sohooling the Chil-
dren's Moral Code was used. The Five-Point Plan has also been 
introduoed in Nebraska. 
In 1924, Boston formulated "A Course in Citizenship 
Through Charaoter Development", whioh inoluded a disoussion of 
an ideal oitizen, a statement of desirable traits and the 
Hutchins Code of Morals, was used. In 1924, the Knighthood of 
Youth Plan was introduoed by Dr. John H. Finley into twelve 
sohools of New York. This plan was also used in Salt Lake City, 
New York, and some of the schools in Chicago. 
In 1925, Agnes Boysen. principal of the Lyndale School of 
Minneapolis, stressed the grading of pupils' conduot rather 
J'r than the academic subjects. Self-control is listed on the card 
as one of the traits of conduct. The children are told~hat 
if they gain the desirable charaoter trait, everything else 
will follow. They found that by stressing the traIts, the 
ohildren began to improve. In 1925, a pamphlet, "A Basis of 
Character Education", Colliers Code, was also introduced. 
In 1926, Oakland, California published "Building Character 
Through Activities". In 1927, a pamphlet on Character Educa-
tion also appeared in New Hampshire. The organization of this 
pamphlet oentered around the four cardinal virtues given in 
Plato's republic; wisdom, self-control, courage, and justice. 
The method is indirect, but inoludes ex&~ples, information, 
appreoiation, instruction, and participation as a means of ap-
proach. 
In 1930, a manual of Character Education was published in 
Oregon. The 75 traits were listed in three groups. In this 
same year a committee of six presented a plan for the Pitts-
burgh schools. In t~is course self-control was listed for 
second grade. In 1930, Pontiac, Michigan also put stress in 
the regular academic subjeots upon the id.ealistic and unselfish 
and purposeful way of life. Life situations have been intro-
duced in two ways; by the use of inspirational literature and 
biography, and by the use of life problems for discussion. 
Some of the books that have been compiled to help further 
the field of charaoter education in the phase of inspirational 
work are as follows; "What '!Jould You Have Done rI by Vernon Jones, 
~tud1es in Conduct" by Hague Chalmers Kelly. "Citizenship 
Readers" by various authors. a pamphlet form "The Egan ~nthly 
service of Character Training" in which the Hutchins Code is 
used. the "Atlantic Readers" by Randall Condon, "Conduct Pro-
blems in the Junior High School" by Elvin Fishback and Kirk-
patrick. Another recent book of this nature is "Character and 
conduct" published by the Board of Education of Los Angeles 
which follows the IovlTa Plan. 
The Dearborn School of Chicago has a direct plan of teach-
ing character through precept and discussion in the upper 
grades. Self-control is a~ong the list of traits fJr discussio 
The Onohan school has a direct plan based on teaching traits 
through rating cards. January is the month in which e:elf-con-
trol is stressed according to their program. The Scanlan and 
Gompers schools use the Children'a Code of Morals. The Volta 
sch,Jol uses the direct and indirect methods of Character Educa-
tion. The trait of self-control is one of the traits on their 
lift. 
An investigation was made with the children of the follow-
ing schools in Chicago. They were asked to write compositions 
and tell what they admired in their friends. In the Cleveland 
school only .9% mentioned self-control and 6{b of the Jackson 
school mentioned this trait. The average number of these two 
schools that mentioned self-control was 28. In the Doolittle, 
t~e Lewis and the Portage Park where this same experiment was 
attempted. not one of the entire number mentioned self-control. 
, !hese results show a great deficiency in the knowledge of this 
Ibasic virtue. .' 
The teacher training schools for other than our Catholic 
sohoolS are being cJnvinced that the pupils in our schools' who 
lare to be the future citizens of the nation are not receiving 
the necessary training in Character Education. steps have been 
taken to initiate courses in teaching of ideals, especially 
for those who are preparing for the teaching profession. 
In the Catholic schools, however, this may not be as neces-
sary, as ideals as well aa motives for their actions have been 
furthered since their ver.y beginning. The actions of the pu-
pils have not merely been studied as actions but also the mo-
tive which is behind each act. These motives are based upon 
their faith in God. Certainly, in the formation of character 
nothing can take precedence over motive. It determines the 
students' attitude toward life. The work in our Catholic 
schools is entrusted to the religious who are striving to imi-
tate as closely as possible their Ideal. The preparation f0r 
their life has inculcated in them as many of His worthy traits 
as possible. Their aim has been to bring before the pupils the 
principles of character and conduct which they have .been trying 
to imbue into their o~n life so that it may influence those 
with whom t~ey deal to strive to imitate the Ideal. 
.' 
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The Procedure 
Before testing the children's idea of self-control, the 
first step taken was to give the Otis Group Intelligence Test 
Form A. The test was administered to the seventh and eighth 
grade classes of three schools in different localities. The 
first one which in future reference will be designated as "A", 
comprised a group of children over 90% of which were of the 
Jewish race. The second school which is designated as "B", 
had classes in which the children were descendents of several 
nationalities. Some of the peoples that predominated in this 
group were; Italian, Polish, Swedish, German, and Norwegian. 
In the third school referred to as "C", over 90% of the chil-
dren were of the colored race. Before further testing was 
attempted, the pupils of the various classes were rar~ed in 
order according to the intelligent quotient obtained in the 
group test. Those obtaining the highest score were numbered 
one. This was followed by the administration of tests and 
stories. 
The first test to be given was a preliminary one of an 
elementary nature which required no more than "yes" or "no" 
for an anS~Ner. In this test, e. copy of which will be found in 
the appendix on page 1, five descriptions of situations that 
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would be typical of what might arise in the life of a child of 
thiS age level were given. After reading these, they w~e 
Bsked whether or not self-control was used in each particular 
instant. 
In three of these incidents, the correct replies were 
negative while the other two were affirmative. The incidents 
gBVe illustrations of situations involving the following; re-
straining onets temper and tongue in a game, persevering in 
duty even though you are being called away by playmates, re-
sieting temptations of making cutting remarks in case of 
jealousY, crying and saying ug~ things when your own inclina-
tions are not followed, and finally following what you know is 
right even though those about you are dOing the opposite. 
This was followed by test II, a copy of which will be 
found on page 3 of the appendix, which was given to obtain data 
on the value children placed upon this trait in relation to 
several other traits. In this test each child was given a copy 
of the list of the following traits; reliability, obedience, 
industry, self-control, judgment, punctuality, initiative, per-
sonal habits, thrift, and honesty. The children were asked to 
ist these traits in order of their importance as they judged 
them. 
The third test given was a description of the actions of a 
roublesome ohild. After the ohildren had read silently, the 
coount of her tantrums, which were all resultants of the laok 
f self-control, the question was asked, "What advice would you 
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Mary?" The aim of thi.s portion of the experiment was to 
ee what percentage of the children would recognize that·lt was 
elf-control that Mar,y lacked. A copy of this test will be 
ound on page 4 of the appendix. 
These performances were followed up by the reading of sev-
stories in which the boys and girls would be interested. 
hey were taken from the childhood experiences of stimulating 
eroic characters such as; Louisa Alcott, Peter the Great, Lord 
elson, and Thomas Edison. The stories had previously been 
ried out in experimental form and were found to be of interest 
o boys and girls. The vocabulary difficulty of these stories 
ad also been analyzed according to the Buckingham Dolch word 
The words of the stories did not surpass those of the 
eventh grade difficulty. Each pupil received his own individ-
copy of each story. After they had read the stories silent-
, they were asked to answer the questions that followed each 
The aim in doing this was to obtain an estimation of the 
hildren's attitudes toward various questions regarding self-
The first story, a copy of which will be found on pages 
in the appendix was, "A Boy Who Became Czar." This story 
taken from facts in the "Histor,y of Peter the Great." The 
in giving this story to the children to read was to see 
hether or not they admired characters in which self-control was 
ot lacking and if they were able to recognize this trait as the 
ncentive of their admiration. Do they realize the influence 
~ne poSsessing such a trait has upon his comrades? Are they 
able to recognize that self-control is a power of succeet? 
The second story was, "How Edison Lost His Hearing." A 
copy of this story will be found on pages 11-14 of the appendix. 
It waS taken from "Edison, His Life and Inventions," by F. L. 
D,yer and T. C. Martin. The aim in giving this story was to see 
if the children knew who was really responsible for a person 
losing his temper. If they know where the responsibility lies 
they will be more cautious when the temptation to anger comes 
ithin their own experience. Are they able to realize the evil 
effects resulting from the lack of self-control on the part of 
the individual? 
The third story was, "~NO Sisters Plus One Rocking-Chair 
ields What?" A copy of this story V'Jill be found on pages 
15-18, of the appendix. This story was taken from an incident 
in. "Louisa 1:ay Alcott", by Belle Moses. The aim in presenting 
this story to the children was to see if they knew that the 
possession of self-contrOl by the individual was the preventive 
of the disputes and the avoidance of unpleasant happenings. 
Did they admire the elders possessing this trait? 
The fourth story was, "Lord Nelson, a Hero at Sea." This 
incident is taken from, "The Life of Nelson", by Robert 
Southey. A copy of this story 'J'Jill be found on pages 19-23 of 
the appendix. The aim in giving this story was to see if they 
ere able to detect the character's battle with self-control. 
Also were they able to see the influencing power of the victory 
upon the character of the individual. 
The fifth story that was presented to the children-Was, 
"ShoY1ing Off", a copy of \'lib. ich will be found on pages 24-29 of 
e appendix. This incident was taken from, "Boyhood of Edi-
son". by F. L. D,yer and T. C. Martin. The aim in giving this 
story was tQ see if they were able to distinguish self-control 
hen contrasted with pride. Also were they able to see the 
value of self-control as a trait of character in an individual 
in the business world. 
The point of conclusion to be obtained from theee investi-
gations is to see whether or not pupils of the seventh and 
eighth grades are really progressing with the idea of Self-
Control that should be characteristic of all in a group. Some 
ters have been complaining of the laxity in regard to the 
development of this fundamental trait of character. Self-con-
trol is an important trait of ~n individual's character espe-
cially after he departs from the school routine. It should be 
realized so thoroughly by the pupil that it will transfer to 
the more complex situations he will meet in daily contacts 
after he does go out to follow a career. 
Therefore, if these tests reveal the absence of opportuni-
ties being given the pupils to understand and appreCiate the 
trait of self-control, a more thorough attempt should be made 
to create interest and to increase knowledge of the advantages 
of this virtue. This will be neoessary if the pupils are to 
receive a liberal and complete education which will enable 
to leave the school prepared to meet the situations that 
will confront them in later life. 
CHAPTER FOUR 
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CHAPTER FOUR 
Results of the Experiment. 
In tabulating the results of these investigations, an 
average number of 35 pupils was used for eaoh group. Reaotions 
to all the tests had been reoeived from this number in eaoh 
grade. Therefore, a more uniform oomparison oould be made of 
the results obtained by the various groups tested. In oomput-
lng the results those who gave oorreot answers were designated 
as positive, and those who gave inoorreot answers or who did 
not attempt to give their ideas were designated as negative. 
In sohool "A", whioh was oomprised of pupils 90% of whom 
were of the Jewish raoe, the intelligent quotients obtained by 
the individuals of the group ranged from 97 upward to 130, for 
the seventh grade and from 101 upward to 120 for the eighth 
grade. In these two olasses two of the seventh grade olass 
were the only ones with intelligenoe quotients below 100 aooord-
ing to the results obtained in the group test. 
The results obtained by this group in test I were as fol-
lows; 31 positive and 4 negative for the seventh grade ar.d 35 
positive for the eighth grade. In test II, 20 of the seventh 
grade olass plaoed self-oontrol in first plaoe while in the 
eighth grade olass of this distriot only one plaoed it first. 
Table II will show the distribution of these and the remaining 
number of this group. In test III 27 of the seventh grade were 
.' positive and the remaining 8 were negative, while in the 
eighth grade 19 were positive and 16 were negative. 
The aim in presenting the first stor.y was (a) to obtain an 
estimate of the pupil's ability to admire charaoters who pos-
sessed the oharacteristic trait of self-control and also recog-
nize that it was the incentive of their admiration, resulted 
as follows; seventh grade 10 positive and 25 negative, and in 
the eighth grade 19 positive and 16 negative; (b) to see how 
many realized the influence the personality of one person had 
upon his comrades, resulted identical for the seventh and in 
the eighth grade, 27 positi~e and 8 negative; (c) to obtain an 
estimate of their power to recognize the possession of self-
control by a character was a power of success, resulted as fol-
lows; seventh grade 5 positive, 30 negative, and in the eighth 
grade 11 positive and 24 negative. 
The aim in presenting the second stor.y was (a) to obtain 
an estimate of their ability to understand who really is re-
sponsible for a person losing his temper, resulted as follows; 
seventh grade 6 positive and 29 negative, eighth grade 13 posi-
tive and 22 negative; (b) to test their power to recognize the 
evil effects resulting from the loss of temper, resulted as 
fOllows; seventh grade 17 positive, 18 negative, and in the 
eighth grade 28 positive and 7 negative; (c) to test their 
ability to see that the lack of self-control on the part of the 
individual had unfavorable effects, resulted as follOWS; 
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seventh grade 3 positive, 32 negative, and in the eighth grade 
9 positive and 26 negative. • 
The aim in presenting the third story was (a) to obtain an 
estimate of their ability to see that the possession of the 
trait o~ self-control was a preventative of disputes, resulted 
as follows; seventh grade 35 negative, and in the eighth grade 
2 positive and 33 negative; (b) to see how many realized that 
it was also a~ avoidance of unpleasant happenings, resulted as 
follows; seventh grade 35 negative and in the eighth grade 2 
positive and 33 negative; (c) to obtain an estimate of their 
power to recognize and admire this trait in elders, resulted 
as follows; seventh grade 11 positive, and 24 negative, and in 
the eighth grade 20 positive and 15 negative. 
The aim in presenting the fourth story was (a) to obtain 
an estimate of the students' power to detect the character's 
battle with self-control, resulted as follows; seventh grade 
17 positive, 18 negative; and in the eighth grade 14 positive 
and 21 negative; (b) to obtain a knowledge of their ability to 
see the influencing power self-control had upon victory, re-
sulted as follows; seventh grade 21 positive, 14 negative, and 
in the eighth grade 25 positive and 10 negative; (c) to obtain 
an estimate of their ideas of the effects it had upon the indi-
Vidual, resulted as follows; seventh grade 9 positive, 26 nega-
tive, and in the eighth grade 21 positive and 14 negative. 
The aim in presenting the fifth story was (a) to obtain 
an estimate of their power to distinguish self-control when 
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oontrasted with pride, resulted as follows; seventh grade 25 
positive and 10 negative, and in the eighth grade 34 pos~ive 
and 1 negative; (b) to obtain a knowledge of the pupils' abili-
ty to detect this trait in a character as a cause of admiration 
of elders, resulted as follows; identical for the seventh, and 
in the eighth grade 5 positive and 30 negative; (c) to obtain 
an estimate of the value they realized self-control had in the 
usiness world, resulted as follows; seventh grade 34 positive, 
1 negative, and in the eighth grade 35 positive. 
In school "E" which comprised pupils who were descendents 
of various nationalities, the intelligent quotients obtained by 
the individuals in this group ranged from 79 upward to 133 in 
the seventh grade and from 93 upward to 129 in the eighth 
grade. In the seventh grade class 14 were below normal and in 
the eighth grade class there were 6 below normal. 
The results obtained by this group in test I were as fol-
lows; seventh grade 31 positive, 4 negative, and in the eighth 
grade 34 positive and 1 negative. In test II, 7 of the seventh 
rade and 15 of the eighth grade placed self-control first. 
able II will show the distribution of these and the remaining 
umber of this group. In test III, 12 of the seventh grade were 
ositive and 23 were negative, and in the eighth grade 15 were 
ositive and 20 negative. 
The aim in presenting the first story was (a) to obtain an 
estimate of the pupils' ability to admire characters who pos-
sessed the characteristic trait of self-control and also recog-
this trait was the incentive of their admiration, re-
sulted as follows; seventh grade 8 positive, 27 negative,' and 
in the eighth grade 22 positive and 13 negative; (b) to obtain 
a knowledge of their ability to realize the influence the per-
sonality of one person had upon his c~rades, resulted as fol-
lOws; seventh grade 12 positive, 23 negative, and in the eighth 
grade 34 positive and only 1 negative; (c) to obtain an esti-
ate of the pupils' power to recognize the possession of the 
trait of self-control by a character as a power of success, re-
sulted as follows; seventh grade 7 positive, 28 negative, and 
in the eighth grade 14 positive and 21 negative. 
The aim in presenting the second story was (a) to obtain 
an estimate of their ability of recognizing who is really re-
sponsinle for a person losing his temper, resulted as follows; 
seventh grade 4 positive, 31 negative, and in the eighth grade 
10 positive and 25 negative; (b) to test their ability to rec-
ognize the evil effects of loss of temper, resulted as follows; 
seventh grade 22 positive, 13 negative, and in the eighth grade 
25 p~sitive and 10 negative; (c) to obtain a knowledge of their 
ability to see that the lack of self-control on the part of the 
individual had unfavorable effects, resulted as follows; 
seventh grade 2 positive, 33 negative, and in the eighth grade 
8 positive and 27 negative. 
The ai~ in presenting the third story was (a) to obtain 
an estimate of their ability to see that the possession of the 
trai t of self-control was a preventative of disputes, resulted 
rr:. follows; seventh grade 1 positive, 34 negative, and in the 
eighth grade 35 negative; (b) to test their power to eee~that 
it waS also an avoidance of unpleasant happenings, resulted as 
ollows; seventh grade 3 positive, 32 negative, and in the 
eighth grade 5 positive and 30 negative; (c) to obtain knowledge 
of their power to recognize and admire this trait in elders, re-
sulted as follows; seventh grade 11 positive, 24 negative, and 
in the eighth grade 17 positive and 18 negative. 
The aim in presenting the fourth story was (a) to obtain 
an estimate of the students' power to detect the character's 
attle with self-control, resulted as follows; seventh grade 
17 positive, 18 negative, and in the eighth grade 28 positive 
and 7 negative; (b) to test their ability to see the influenc-
ing power self-control had upon victory, resulted as foilows; 
eeventh grade 27 positive and 8 negative, and in the eighth 
grade 15 positive and 20 negative. (c) tv obtain an estimate of 
their idea of the effects it had upon the individual, resulted 
as follows; seventh grade 13 po.sitive, 22 negative, and in the 
eighth grade 17 positive and 18 negative. 
The aim in presenting the fifth story was (a) to test 
their power to distinguish self-control when contrasted with 
pride, resulted as follows; seventh grade 21 positive, 14 nega-
tive, and in the eighth grade 31 positive, and 4 negative; (b) 
to obtain an estimate of their ability to detect the trait in 
the charaoter as ~ cause of admiration of elders, resulted as 
follows; seventh grade 6 positive, 29 negative, and in the 
grade 6 positive, and 29 negative; (c) to obtain a knowl-
edge of the value children realized self-control had in~he 
business world, resulted as follows; seventh grade 30 positive, 
5 negative, and in the eighth grade 33 positive and 2 negative. 
In school "0" which comprised pupils 90% of whom were of 
the colored race, the intelligent quotients obtained by the 
individuals in this group ranged from 87 upward to 115 for the 
seventh grade class and from 84 upward to 119 for the eighth 
grade class. In the seventh grade class 12 were below normal 
and in the eighth grade class 21 were below normal according 
to the results obtained in the group test. 
The results obtained by this group in test I were as fol-
lowS; seventh grade 29 positive and 6 negative, and in the 
eighth grade 31 positive and 4 negative. In test II, 14 of the 
seventh and 9 of the eighth grade placed self-control first. 
Table II will show the distribution of these and the remaining 
number of this group. In test III, 8 of the seventh grade 
were positive and 27 were negative, and in the eighth grade 
15 were positive and 20 negative. 
The aim in presenting the first story was (a) to obtain an 
estimate of their ability to admire characters who possessed 
the characteristic trait of self-control and also recognize 
that it was the incentive of their admiration, resulted as fol-
lows; seventh grade 9 positive, 26 negative,and in the eighth 
grade 10 positive and 25 negative; (b) to test their ability 
to realize the influence the personality of one person has upon 
r---------------------------------~ 
hiS oomrades, resulted as follows; seventh grade 12 positive, 
23 nega ti ve, and in the eighth grade 14 posi ti ve, and 2l4 'nega-
tive; (0) to obtain an estimate of their power to recognize the 
trait of self-oontrol in a charaoter as a power of ' success, re-
sulted as follows; sevneth grade 35 negative, and in the eighth 
grade 5 positive and 30 negative. 
The aim in presenting the second stor,r was (a) to obtain 
an estimate of their ability of knowing who is really responsi-
ble for a person losing his temper, resulted as follows; 
seventh grade 6 positive, 29 negative, and in the eighth grade 
6 positive and 29 negative; (b) to test their ability to reoog-
nize the evil effects of losing one's temper, resulted as fol-
lows; seventh grade 16 positive" 19 negative, and in the eighth 
grade 18 positive and 17 negative; (c) to obtain an estimate of 
their ability to see that t~e lack of self-control on the part 
of the individual has unfavorable effects, resulted as follows; 
seventh grade 6 positive, 29 negative, and in the eighth grade 
12 positive and 23 negative. 
The aim in presenting the third stor,r was (a) to obtain an 
estimate of their ability to see that the possession of the 
trait of self-control was a preventative of disputes, resulted 
as follows; seventh grade 35 negative and in the eighth grade 
1 positive and 34 negative; (b) to test their power to see that 
it was also an avoidance of unpleasant happenings, resulted as 
follows; seventh grade 35 negative, and in the eighth grade 2 
positive and 33 negative; (0) to obtain a knowledge of their 
~power to recognize and ad~ire this trait in elders, resulted as 
follows; seventh grade 6 positive, 29 negative, and in ~e 
eighth grade 13 positive and 22 negative. 
The aim in presenting the fourth story was (a1 to obtain a 
estimate of the students' power to deteot the character's bat-
tle with self-control, resulted as follows; seventh grade 22 
positive, 13 negative. and in the eighth grade 20 positive and 
15 negative; (b) to test their ability to see the influencing 
power self-control had upon victory, resulted as follows; 
seventh grade 16 positive, 19 negative, and in the eighth grade 
8 positive, and 27 negative; (c) to obtain an estimate of their 
ideas of the effects it had upon the individual, resulted as 
follows; seventh grade 13 positive, 22 negative, and in the 
eighth grade 13 positive and 22 negative. 
The aim in preeentlng the fifth story was (a) to test 
their power to distinguish self-control when contrasted with 
pride, resulted as follows; seventh grade 19 positive, 16 nega-
tive, and in the eighth grade 31 positive and 4 negative; (b) 
to obtain an estimate of their ability to detect the trait in a 
character as a cause of admiration of elders, resulted as fol-
lo~s; seventh grade 9 positive, 26 negative, and in the eighth 
grade 11 positive and 24 negative; (c) to obtain a knowledge of 
the value they realized that self-control had in the business 
world, resulted as follows; seventh grade and eighth grade 33 
positive and 2 negative. 
~~--------------~ 
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CHAPTER FIVE 
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, 
ClIAPTER FIVE 
Psychological Factors Indicated 
in the Results 
.' 
"Human action is determined by insight or understanding." 
(1:Allers:42). 
Lack of insight is very often responsible for misconduct. 
As more complex situations present themselves, more insight or 
understanding is necessary to foresee the consequences of the 
action. The need of an increase in this ability is shown by 
contrasting the results obtained in test I, which was of a sim-
ple nature with those obtained in the other tests which were of 
a ~ore complex nature. The results of test I in which the 
situations presented were of an elementary nature, requiring 
no more than "Yes" or "No" for an answer, for the greater num-
ber of groups were very close to having perfect scores. The 
eighth grade class of school "An had a perfect score as the 
total number,35, responded with correct answers. This group 
was followed by the eighth grade class of school "C" in which 
the results obtained Viere 34 positive and 1 negative. The 
three groups which follow these in rank have identical scores, 
31 positive and 4 negative. They were the seventh grade class-
es of schools "A" and "B" and the eighth grade class of school 
"0". The class havipg the lowest total Vias the seventh grade 
class of school "C". Their score was 29 positive and 6 nega-
With the exoeption of this last olass, most of the ohil-
ren seem to have been able to give the oorreot decision! in 
elementary situations. but these favorable results have 
been obtained in the more oomplex situations presented to 
these same ohildren for solution. It remains for education to 
rig~t this situation to a oertain extent by giving more oppor-
tunities to foresee and judge oonsequenoes. 
"An individual should have an appreoiation of the value 
of moral life." (33:Moore:389). 
Self-oontrol is the basio virtue of moral life. What ap-
reoiation of value do the pupils have of this virtue? The re-
sults obtained in test II will aid in determining the answer 
to this question. It was found that the seventh grade olass of 
school "A" ranked first in this respeot as 57% of this group 
plaoed self-oontrol first in relation to the other traits. The 
class that followed next in rank was the eighth grade olass of 
school "B" in whioh 42% plaoed it first in rank. Following 
this olass was the seventh grade olass of sohool no" in whioh 
40% plaoed self-oontrol first. The eighth grade of sohool "0" 
followed next with a total of 25% putting it in first rank. 
The seventh grade olass of sohool "B" oooupies the next plaoe 
ith 20% plaoing self-oontrol first. This was followed by the 
eighth grade olass of sohool "A" in whioh only 8% plaoed it 
first. The results of these tests oertainly show the variety 
of opinion regarding the value of this trait in relatiob to 
other traits. The trait whioh in many oases preceded self-oon-
r--------> .. · .. ---~­
trol in their value estimation was obedience. This is due, 
perhaps, to the fact that this is a trait which is foremest in 
the minds of many children beoause they have heard more about 
this trait in their past experience. The total number of the 
entire group that realized the value of this trait above others 
waS 68 but the remaining 142 showed a lack of this knowledge 
and training is needed in the appreciation and value of this 
trait if it is to become part of their volitional action. 
In.order to understand character, a clear conception of 
the facts antecedent to and determining action is neceEsary. 
Memory and individual experiences do not remain without effeot 
in the external world. They are the antecedents of aots. 
Memories of former experiences should be such that the pupils 
are furnished with ideas from which a suitable selection can 
be made in guiding action toward the ideal end. They should 
not only know what is to be done but also how to do it. 
"A supply of ideas of the various movements that are possi-
bly left in the memory by experience of their involuntary per-
formance is thus the first prerequisite of the voluntary life." 
(22:James:487). 
The first factor of decisive importance in character is 
the individual's predisposition. What responses have been con-
ditioned by their past experiences? ~le past experiences are 
left in the memory and constitute their association of ideas. 
The influence of early environment and the principles in-
stilled in childhood are important factors in the development 
of character. The children should be led to understand the 
r;: otives of actions. . .. ~-'-.------------; 
"The moet important means of education is the formation ~ mo-
tives." (29:Lindworsky:157). 
In school the most important motives corresponding to age 
should be inculcated in the child. The teacher may introduce 
the motive and the children may exp erience it." 
"An exhaustive study of child conduct and motives yields a re-
arkable number of conclusions helpful to an understanding of 
the bases of character and the factors largely responsible for 
its formation." (1:Allers:79). 
uman conduct is the relation of the individual to his environ-
ent. What has been the child's relation to his environment? 
as the association of ideas resulting from the training that 
e has received of avail and will they carryover in later 
The training will be of value in later life if it has a 
Purely external training is haphazard and of no avail. 
It is very difficult to gain a serviceable motive through cor-
poral punishment. The results obtained in test III gave in-
formation regarding the ideas that the children had of what 
action should be taken in the case. These answers listed are 
the types of responses given by those who did not advise Mary 
to use self-control. They are as follows; 
1. "send to bed without supper." 
2. "threaten with a cold shower." 
3. "let her cry." 
4. "should be whipped." 
5. "put in an orphanage." 
6. "given a socking and put in paper basket." 
r;------- -------------------------~ 
7. "shake and put in corner." 
8. "father spank in fron~ of class." 
.' 
9. "whipping and put out of room." 
10. "put in dark place." 
These ideas that the children have of what should be done 
with Mar,y show that in their own past experience they have not 
been presented with an understanding of the motives behind ac-
tion, but were given some form of external punishment without 
reasoning which may last only as a temporary measure and may 
not carry over sufficiently to actions of later life. It also 
has left the wrong idea impressed upon their intellect. Such 
associations as these m~ be one of the primary causes of the 
lack of self-control in the conduct of so many of the youth of 
today. 
However, the primary aim in giving test III was to see 
how many would have the ability to realize that it was self-
control that was needed in Mar,y's particular case. The re-
sults obtained in this test showed that no definite conclusions 
could be drawn regarding the various ranges of intelligence and 
those who were able to detect the lack of self-control in the 
character of this troublesome child. The results confirm the 
fact that the importance of the environment upon character can-
not be overestimated. This test was given to children of the 
same age and grade level, living in three different types of 
localities and under different levels of environment. Those 
who lived in better environ~entt where the code of morals was 
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nigher surpassed the others, in the oorreot results obtained. 
In the seventh grade olass of soho::>l "A" where ther. were 
2 of the number with an intelligenoe quotient below 100, 77% of 
the group were able to see that the ohild should aoquire the 
trait of self-oontrol. Of the two with the intelligenoe quo-
tients below 100, one gave a positive answer and the other gave 
a negative answer. In the eighth grade of this sa~e sohool 
where the intelligence quotients of all were above 100, only 
54% of the group gave the valuable advioe. It seems from the 
results obtained by this group that the ohronologioal age and 
the extra year of experienoe does not add to the improvement of 
the attitude of the group toward this trait. This would be the 
conolusion drawn if decisions were to be made upon results from 
this group. It was found when a oontrast was made among all 
the groups that there is a slight i~vrovement in the eighth 
grade classes as is shown in table IV. In this sa~e test it was 
also found that in all of the groups the girls surpassed the 
boys in obtaining better soores for their responses. The dis-
+:d.bution of the responses of the boys and girls to this test 
is found in table III. 
The ohildren of sohool "B" are not fortunate enough to be 
enjoying the better environment that the ohildren of sohool "A" 
have the pleasure of enjoying. In the seventh grade olass of 
sohool "B" where there were 14 of the number who had intelli-
genoe quotients below 100, 34% ot the group were able to deteot 
the laok of self-oontrol, while in the eighth grade class of 
1 
thiS school where there were 6 with intelligence quotients be-
lOW 100, 42% were capable ot giving the correct advice. ~he 
results obtained with these groups where the environment factor 
waS not e'lual to those of the pupils of school "A" gave evidenc 
again of the influence of the environmental factor upon the 
knowledge of character. 
In school "0" which had the worst environment of the three 
schools, results obtained were still lower in average than 
those of school "A" or sohool "B". In the seventh grade olass 
of school "0" where there were 12 TIith intelligence 'luotients 
belo'w 100, only 22% gave the correot advioe to the ohild, while 
in the eighth grade class in this sohool where there were 21 
wi th intelligence 'luotients below 100, 42'J~ gave the valuable 
advioe to the child of aC'luiring the trait of self-control. 
The results obtained in test III with the various groupe 
confirm the conolusion that there is a tendenoy toward a great 
variety and irregularity of the ohildren's ideas of what should 
be the remedy in such situations. rrSuccessful action is the 
baEis of proper ohoice." ,(29:Lindworsky:173). The peroentage 
of children that have not the conoept of celf-control is too 
great. A way of remedying the situation to warrant more suc-
cessful action is to see that they have a better idea of self-
oontrol, and realize and appreoiate its value. Then when they 
are oonfronted with alternatives of choioe they oan resolve for 
themselves upon that which, as a result of their eduoation, they 
have been able t'o realize as the most valuable. We can also 
~ ---------.. -~ 
see from the results obtained in this test that the ohildren 
ere not led just by this situation to give their deoisi~s, 
ut also by situations in their own lives whioh had left an im-
ression upon them. The examples of the past actions of others 
auld serve as the stimulus for the actions the children would 
in this situation. The severity of the corporal punish-
ent is not genuine. The realities of life disclose t~e falla-
ies of corporal punishment in education. The false motives 
used in such oases soon fade away. The children 
led to realize tte value of actions of self-control 
s such to himself and others and not from an unknown motive 
e urged to acquire the trait which will only last temporarily. 
"If the children's minds are strongly imbued with a certain 
idea its natural effect is to incline the will to assent to it 
reduce it to action." (23:Hull:108). 
Therefore, the mind of the child should be imbued with the 
of self-control. So far the results show a lack of the 
of self-control as there were 96 of the total number that 
idea of what 'Was needed and 114 gave negative responses 
o the situation. The class that obtained the best score was 
he seventh grade class of school "A". This school is located 
On the Jewish district where the environment is better and the 
dvantages of acquiring this trait are more numerous. The class 
scored the lowest was the seventh grade of school "Cu. 
sohool. is located i1: the colored district whe::-e the environ 
ent is the least wnolesome and the advantages for general im-
rovement are scarce. 
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When comparing the classes having the lowest totals for 
first three tests, they "vere found to be as follows ;-' 
teEt I, seventh erade class of school "0", test II, eighth 
grade class of school "A", test III, seventh grade 'class of 
school "0". Those classes having the highest scores for these 
same three tests are as follows; test I, eighth grade class of 
school "A", test II, seventh grade class of school "A", test 1111 
I seventh grade class of school "A". These results confirm the 
fact that the knowledge is not unified in all respects in re-
gard to the information of this trait of character. The last 
classes mentioned as having the highest scores as a whole have 
higher averages of intelligence quotients than the other groups 
but the successful results 'were not always adhering to those 
with the higher intelligence ~lotients. 
"If we believe that adr:-:onltion, the indication of faults, 
and the teaching of right principles of life can help man to 
build up a desirable character, and if above all we believe 
that man can learn by experience, then vve simply are expressing 
our conviction that it is knowledge that plays the leading role 
in character formation." (1:Allers:40). 
The five stories which were presented were followed by 
questions asked about situations given in the stories. This 
was done in order to obtain a rough estimate of the children's 
nowledge of the right principles of conduct applied to more 
complex situations. When compiling the results to the answers 
to the first question of story I, it was found that there was a 
lack of unified knowledge on the part of the students in ability 
to recognize and admire the trait of self-control and also know 
~t~at it was t~e cause of their admiration. They have not been 
led by previous experience to understand and appreciate ~he 
trait of self-control. In the seventh grades only 25% had this 
knowledge while in the eighth grades the results were higher 
due perhaps to their added year of experience. There were 48{~ 
of the eighth grades ~hat gave the correct responses. Neither 
of these percentages were sufficiently satisfactory to warrant 
success as the children are not in a position to evaluate the 
trait when they do not realize it as such in situations. 
The aim in giving the second question of story I was to 
see how many realized the importance the influence the individ-
ual had upon his companions when he possessed the trait of self-
control. It was found that the eighth grade class of school 
"B" ranked first with 97% recognizing this fact and the two 
seventh grade classes of school "B" and school "C" had the low-
est scores and were last in rank. However, in computing the 
percentage, 48% of the seventh grade classes and 71~ of the 
eighth grade classes were capable of realizing the value of the 
influence of one companion upon another. Here again the eighth 
grade classes showed their increased ability due to their added 
experiences. 
The aim in presenting the third question following stor,y 
I was to see what percentage of the pupils had a knowledge of 
this trait as a power of success. It was found that only 11% 
of the seventh grades and 28% of the eighth grades were capable 
of knowing as the result of past experiences that the possession 
~----------------------------~~~ 
and execution of this trait was a power of success. The eighth 
grade class of school "B" held the first place wi th 40/~~ g.1.ving 
posi ti ve anS'J'1ers, while the seventh grade claps of school "C" 
as lowest in ra~~ as not one in the class was capable of recog-
nizing this trait as a power of success. This situation will 
need to be remedied it success is to be warranted especially 
after the individual leaves the school routine. 
The aim in presenting the first question of story II was 
.to see how many pupils had the ability of recognizing who was 
really responsible for a person losing his temper. It was 
.found from the results obtained that 15% of the seventh grade 
classes and 27% of the eighth grade classes were capable of 
nov'ing where the responsibility should rest. The eighth grade 
class of school "Alf ranked first in this ability with 37% giv-
,ing positive answers and the seventh grade class of school "Bff 
. ranked lowest with only 11}G being capable of determining who 
as really responsible for a person loeing his temper. Without 
'an increase in the percentage of t hose who are more conscious 
of this fact there is a scant hope of remedying the improvement 
hen there is not a realization of the fact b;y the individual 
ho is really the controller of his own temper. 
The aim of the second question of story II was to see what 
number was capable of realizing the evil effects resulting in 
the loss of temper. It was found that 52;~ of the seventh grade 
classes and 67% of the eighth grade classes were capable of 
realizing the evil effects resulting. The eighth grade class 
~Of sohool nAn ranked first with 80% giving positive answers and 
the seventh grade class of school "C" ranked lowest as owly 45% 
were able to foresee the unfavorable results of the actions. 
The ideas of the general group. however. do not indicate that 
there is sufficient knowledge and realization of the importance 
of the invaluable effects resulting from the lack of oontrol of 
a person's temper. If they do not foresee the evil results of 
the loss of temper, they will not be liable to make the better 
choice of the alternatives of action. 
The aim in presenting the third question of story II was 
to see if the children had a sufficient concept of self-control. 
It was found, however, that 10% of the seventh grade classes 
and 2710 of the eighth grade olasses were able to detect the 
lack of self-control on the part of the individual. It was the 
eighth grade class_ of school "0" that was first in rank with 34% 
having a better concept of self-control, while the seventh grade 
class of school "E" had the lowest rank with only 5';b of the 
group being able to detect the lack of self-control in the 
character of the individual. These results show that the idea 
of self-c:mtrol needs further development if the pupils are to 
acquire this trait as a characteristic trait of their personali-
ty. 
The aim of the first question of story III was to see how 
many had the knowledge of the fact that ~elf-control was a pre-
ventative of disputes. The percentage of correct answers to 
this question were very low as only .9fo of the seventh grade 
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and 2~ of the eighth grade were able to foresee the prevention 
of disputes by acquiring self-control. Both the eighth ~rade 
class of school "B" and the seventh grade class of school "C" 
had a totally negative score for the answers to this question. 
The eighth grade of school "A" ranked first with only 5% capa-
ble of realizing that the possession and execution of the trait 
of self-control would prevent unnecessary disputes. These re-
sults show the great lack of knowledge of the fact which is so 
very important in the life of the individual both for himself 
and the group at large. 
The second question of story III was closely akin to the 
first one of the same story. The aim of this question was to 
see how many would know that the possession and execution of 
the trait of self-control would avoid some unpleasant happen-
ings. It was found that 2% of the seventh grade classes and 8% 
of the eighth grade classes had a knowledge of this fact. The 
scores for the eighth grade classes of school "A" and school "C" 
were the same and they were first in rank with only 5% capable 
of seeing that the possession of this trait in a character was 
an aVOidance' of some unpleasant happenings. The seventh grade 
classes of school "A" and school "C" did not have one who at-
tempted to answer the quection. These results again confirm 
the lack of knowledge of the value of self-control as a charac-
ter trait. 
The next question of story III aimed to test their ability 
to recognize and admire this trait in elders. It was found 
thgt 26% of the seventh grade classes and 47~ of the eighth 
grgde classes were capable of detecting and admiring this t~it 
i11 their elders. The eighth grade of school ff A" ranked first 
,1 th 57;~ giving the correct responses and the seventh grade 
algSS of school "C" was lowest wi th only 14;; of the group admir-
ing the trait. The aim in presenting this question was to see 
hOW many admired this trait and would eventually initate the 
actions of their elders. The percentage of correct answers did 
~t rank very high ard therefore did not give evidence that 
imitation was tending toward the very important goal. 
The aim in presenting the first question of story IV was 
to see how many had the ability to detect the character's bat-
tle wi th self-control. It was found that 53% of the seventh 
grade classes and 68% of the eighth grade classes had the abili-
~ of realizing the battle the individual had with self-control. 
rhe eighth grade class of school "B" had the highest score with 
'0% of the number giving positive responses to the question, 
iliile in the seventh grade classes of school "A" and school "B", 
mly 47;; had the ability of arriving at t~le correct conclusions. 
fuese repli es also served as a means of studying tl~e pupil's 
loncepts of self-control and the tendency seems to be that the 
loncept of self-control as a characteristic trait has not been 
fully realized. 
The aim in presenting the second question of story IV was 
~o see how many had the ability to detect the influencing power 
)f Victor.y resulting because of the possession of this trait. 
~-_______ ._ ..-= ... _~~,c~ ______________________ -..! 
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It was found that 49% of the seventh grade classes and 57% of 
the eighth grade classes had a knowledge of this fact. !he 
eighth grade class of school "B" ranked highest with 77% of the 
grOUp having this ability while the seventh grade class of 
school "e" ranked lowest with 22';0 of the total number giving 
correct answers. Thes.e replies showed that the pupils did not 
know the value and power this trait had upon the individual's 
snccess. A better appreciation of the value of the trait is 
needed if character education is to be more progressive. 
The aim in presenting the third question of story IV was 
to test their power of seeing the result it had upon the indi-
idual. It was found that 38% of the seventh grade classes and 
8;'~ of the eighth grade classes were able to detect this fact. 
The eighth grade class of school "A" ranked highest with 60~ 
giving correct replies, while in the seventh grade class of 
school "A" only 25;b were capable of realizing the influence it 
ad upon a person's career. These results again confirm the 
lack of the realization of the value of this trait. 
The aim in presenting the first question of story V was to 
see how many were able to distinguish self-control when it was 
ontrasted with pride, ae characteristic traits of individuals. 
It was found that 6l~ of the seventh grade classes and 91;& of 
he eighth grade classes had the ability to distinguish them. 
he eighth grade class of school "Aft ranked first wi th 91{~ glv-
ng correct replies and the seventh grade classes of school "C" 
anked lowest with 55% giving the correct responses. These re-
r 
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su1ts were another means of seeing the lack of extensiveness of 
their concepts of self-control. The percentages of corr8Qt 
answers to this question seem to be higher than other percent-
ages. Whether it is recause they have a clearer concept of 
pride or not is to be determined. 
The aim in presenting the second ~lestion of Etory V was 
to see how many realized that the employer recognized this 
trait in a boy whom he employed. It was found that 19% of the 
seventh grade classes and 20% of the eighth grade classes were 
capable of giving correct responses. It was the eighth grade 
class of school "C" which ranked highest in this ability, while 
the seventh and eighth grade classes of school "A" had the low-
est scores with only 11% of the group giving the correct deci-
sions. These percentages indicate the necessity and the impor-
tance of reorganizing and encouraging the acq~isition of a more 
thorough knowledge of this trait. 
The aim in presenting the third question of story V was to 
see how many realized the value of self-control as a character-
istic trait for a person in the busineEs world. Here the per-
centages rose higher as there were 93~ of the seventh grade 
classes and 97$ of the eighth grade classes who realized the 
importance of this trait in the business world. The eighth 
grade class of school "A" ranked first with a score of 100% for 
the group, while the seventh grade class of school "B" was low-
est in the rank with 85% realizing the importance of the trait 
in a career. These results show that they know it is necessary 
~ ------------- --~--------. 
to influence action, especially in the business world, but they 
~illnot be able to accomplish the goal satisfactorily untJl 
they have a better understanding of the characteristics of the 
trai t of s elf-contro 1. 
The results obtained in these investigations gave evidence 
that there was a lack of consistency between the responses to 
the tests and the rank of the classes according to the intelli-
ger-ce quotients obtained in the group test. Those who had re-
ceived higher intelligence quotients were not always the ones 
to give the correct responses. The variety of the responses 
given gave evidence that they were influenced by the association 
of ideas which had been a result of past experiences and envir-
onment. The most important factor which seemed to have an in-
fluence upon their decisions was the environ'l1entalfactor. The 
percentages of correct responses decreased as the environmental 
influences decreased in nature. There was a very slight in-
crease in the percentage of correct answers given by eighth 
grades over those given by the seventh grades. It did not war-
rant very much of an increase which may be due to their added 
year of experience. The results obtained by the various groups 
also have evidence throughout that the girls were consistertly 
better than the boys, by giving more positive responses. 
These investigations also revealed the fact that there was 
a lack of the correct motives for actions instilled in child-
hood. Perhaps this is the cause of the hindrance of a more 
thorough cultivation in general of the characteristic trait of 
~6elf-contrOl' 
~ 
plished if the 
proper goals. 
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This could also be more satsifactorily accom-
execution of actions is directed toward t~e 
In general, there also seemed to be a lack of understand-
ing of what actions constituted self-control and the values of 
the possession and execution of this trait as a characteristic 
virtue of personality. 
"Values determine choice. We cannot resolve on anything 
except which seems valuable to us in some respect." (29 :Lind-
worsky:160) • 
The results of these investigations gave evidence of the 
needed emphasis upon this trait if it is to be satisfactorily 
acquired and a means of successful actions for the individual 
and the community. 
r 
TABLE I 
.' 
DISTRIBUTION OF INTELLIGENCE QUOTIENTS 
SCHOOL "A" SCHOOL "B" SCHOOL lie" 
NUMBER GRADE NUMBER GRADE NUMBER GRADE NUMBER GRADE NUMBER GRADE NUMBER GRADE 
7 8 7 8 7 8 
I 130 2 20 1 33 I 129 I 115 I 119 
1 129 2 19 I 18 I 118 2 114- I 113 
I 124- I 18 I 17 4- 115 I 113 I III 
I 121 I 17 I 14- 2 II If I 112 1 110 
2 119 1 16 3 13 I 113 2 110 2 108 
I 117 I I~ I 12 I 112 If 109 I 107 
2 115 I 11+ I 
" 
2 III I /08 I 106 
2 114- I 13 I 10 I 110 I 107 2 10lf.. 
2 113 4- 12 1 09 I 109 I 106 I 103 
2 I 12 2 II 3 08 4- 108 2 105 3 100 
3 109 2 10 I 07 3 107 2 104- 2 97 
2 108 J 09 2 O~ I 106 2 103 3 96 
I 107 5 08 I 04- 3 104- 3 /0 I I 95 
2 106 I 107 1 03 if. 101 2 99 2 94-
2 105 3 106 I 02 I 99 J 98 I 93 
4- 104- 2 lOS" I 101 3 98 J CJ7 1 92 
3 103 2 104- I 99 I 95 2 96 2 91 
I 102 I 102 1 98 1 93 I 95 '+ 89 
I 99 2 101 I 97 35 I 94- 2 88 
1 97 3~ 2 95 1 93 2 86 
3~ 3 94- I 90 
_1- Bit-
I 92 2 87 35 
2 91 3S 
I 89 
2 79 
35 
~ 
TABLE 11 .; 
DISTRIBUTION OF IDEAS OF VALUE OF SELF-CONTROL 
IN RELATION TO OTHER TRAITS 
ORDER SCHOOL "A" SCHOOL If B " SCHOOL "C" 
OP 
PLAcEMENT GRADE 7 GRADE 8 GRADE 7 GRADE 8 GRADE 7 GRADE 8 
1 20 3 7 15 14- 9 
2 9 15 13 1 I 14- 17 
3 3 9 6 3 1 3 
4- 2 2 2 0 I 2 
5· 0 2 2 I 2 I 
6 . 0 I , 3 0 0 
7 I 2 I 2 0 2 
8 I 0 2 0 2 1 
9 0 I 0 0 I 0 
10 0 0 1 0 0 0 
,.... 
TABLE ill ~' 
DISTRIBUTION OF RESULTS OF TEST ]II 
BoyS GIRLS 
SCHOOL GRADE POSITIVE NEGATIVE SCHOOL GRADE POSITIVE NEG-AliVE 
A 7 14- 2 A 7 13 6 
8 9 5 8 10 I I 
B 7 2 7 B 7 10 6 
8 <:, 13 8 9 7 
C 7 6 7 C 7 2 10 
8 4- 6 8 II 14-
-TABLE N 
.' 
PERCENTAGE OF CORRECT RESPONSES 
TO QuESTIONS FOLLOWING STORIES 
STORY GRADE QUESTION I QUESTION 2 QUESTION 3 
I 7 2~ '0 48 '70 I I '70 
8 48 "lo 71 "10 28 "lo 
TI 7 I 5" '70 £"2 "10 1070 
8 27 '70 67 0;0 27 '70 
ill 7 .9 '70 2 "70 26 '0 
8 2 '70 8 '70 47 '70 
N 7 !;3 % 49 "lo 3 8 '70 
8 68 '70 57 % 48 % 
Y 7 61 '70 19 '70 93 '70 
8 9' '70 20 '70 97 % 
.' 
I 
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CHAPTER SIX 
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CHAPTER SIX 
The Ideo-Motor Theory of Action 
and the Training of Self-Control 
Ideas have an influence upon motor action. The strongest 
idea will be the most liable to work into motor effect. The 
children should have a very clear idea of self-control so that 
it will influence their actions. If they have a vivid idea of 
self-control, there will be a greater tendency to realize self-
control in actions. The substantiality of this theory of ac-
tion has been explained by the psychologists in the following 
paragraphs. 
"Not only can movement be initiated by volitional effort, by 
sensory impreSSions, and by associated movement, it can also 
be excited by mere idea of the action itself." (30:Maher:2l8). 
"As the motor image becomes more vivid it tends to realize it-
self in aotion. Vivid ideas tend to realize themselves. It 
is quite true that the will very frequently effeots its object 
indirectly by increasing the strength of the idea through at-
tention until this idea prevails over all other ideas in the 
field of oonsciousness and realizes itself in movement." 
( ~O :!VIe,her: 219) • 
William James has given his opinion of this theory in the 
following words; 
"There is no sort of consoiousness whatever, be it sensation, 
feeling, or idea, whioh does not directly and of itself tend to 
disoharge into some motor effeot. The motor effeot need not 
always be an outward stroke of behavior. But in any oase, it 
is there in some shape when any consciousness is there, and a 
belief as fundamental as any in modern psyohology is the belief 
at last attained that conscious prosesses, merely as such, must 
pass over into motion, open or concealed. Suoh a case of ac-
----------------_._----
tion from a single idea has been distinguished from more oom-
plex oases by the name 'ideo-motor t aotion meaning aotion with-
out express deoision or effort. Most of the habitual aot~ns 
to whioh we are trained are of this idea-motor sort." 
E. L. Thorndike, however, oontends that the ideo-motor 
theory itself is wrong and should not be held as the orthodox 
opini9n. Espeoially he thinks that this theory should in no 
way be applied to moral eduoation. He oontends the oonfidenoe 
held that an idea will be realized in behavior if we oan get 
t~e favorable one into the ~ind and keep the opposite ones out 
is all wrong. The general statement of Thorndikets in opposi-
tion to the ideo-motor theory oan hardly hold in view of ex-
perienoe and experiments. 
T. V. Uoore's presentation of the matter in the following 
words seems most oonvinoing. 
"The ideo-motor tendenoy of an idea is not essentially 
bound up with the problem of t,he necessity of a kinaesthetic 
image for the initiating of a voluntary action. All ideas 
might have necessary motor tendencies and no voluntary aotion 
requires a kinaesthetic cue." (33:~00re:325). 
"It can scarcely be doubted that the perception of an ac-
tion gives us the idea of that action. The tendency to move-
ment may be there, but the person is not conscious of it. The 
tendencies are there but remain inhibited, beoause of previous 
training and education. They are inhibited also by present 
ideals and interests. The concept of inhibiting tendenoies and 
the possibility that the ideo-motor effects may remain unoon-
scious makes it very difficult to prove that there are even some 
ideas of actions that have no motor resonance leading to their 
execution. Not only is this so but when we IJok around for 
positive evidence that ideas of action have motor effects, 
there is not a little to show that this is the case and further-
more, it is perfectly clear that we are wholly unconscious of 
the motor resonance of some ideas." (33:Moore:326). 
T. V. Moore has found as a result of experiments with 
orthological cases where mental degeneration resulted, that 
~----
i inhi bi tions have been weakened and that since normal interests 
have faded, motor tendency realizes itself in action ver~' 
easily. 
"He would explain this on the assumption of the ideo-motor 
tIleory that every idea of action tends to reproduc~ itself in 
reality. Normally, '1ve do not perceive the tendency to say the 
words we hear because owing to the inhibition of present ten-
dencies and past habits. the incipient ~otor impulse dies out 
before it can get to the conscious level". (33:Moore:328). 
T. V. Moore has summarized the theory as follows; 
"The theory of ideo-motor actiJn as propounded by James in-
volves two distinct elements. One, that a kinaesthetic image 
~ust be the cause of voluntary movement. For this we have 
found no evidence whatsoever. The second element is that the 
idea of movement tends to realize itself in action. That this 
is universally true, is not demonstrated. It would. however, 
offer a satisfactory explanation of certain pathological phe-
nomena if it were true. There is, however, strong evidence 
to show that some ideas have typical movements of expression, 
involuntary and unconscious and common to a number of subjects. 
If therefore, the ideo-motor theory of ideas be limited to the 
statement, that some ideas have characteristics of motor ex-
pressions ard some and perhaps all ideas of movement have a 
definite tendency to flow over into action, it may be looked 
upon as the expression of the facts as now }<::nown to psychology"_ 
(33:Moore:330). 
Many of our habitual actions are of the ideo-motor type. 
The idea becomes so imbued that the actions result unconscious-
lYe This fact can be applied, at least partially when training 
and educating the children in the virtue of self-control. Have 
they a strong idea of self-control? The investigations that 
the present writer has made reveal the fact that the children 
ave not a very clear idea of what in actions constitute self-
control. The lack of self-control among the children may be 
caused partially by the indefinitness of their idea of the ac-
ti<:m involved. The results also seemed to point to the fact 
that many of the children were very self-centered. The ego-
tistical idea predominated in many cases. The eelf-cent~ed 
interests of the children will control their actions unless 
directed otherwise. This can be adjusted partially'. by supply-
ing them with a store of ideas which will inhibit these origi-
nal tendencies, and also strengthen the power of habitual acts. 
The children should also be led to perceive actions of self-
c)ntrol so that when situations arise that require action of 
this nature they will have an idea of the action and will un-
consciously apply it to the circumstances arising. 
Another fact which may have a tendency to influence ac-
tions of self-control arlong the children is the lack of the 
ideal of this characteristic and the necessary interest aroused 
by actions of Self-Control. The results of these investigations 
also tend to lead one to the inference that previous training 
and education has not been sufficient to make these children 
oapable of inhibiting contrary impulsive actions. 
CONCLUSION 
r~--------------~ 
CHAPTER SEVEN 
.' 
Conolusion 
"The true aim of eduoation is not merely the oultivation 
of intelleot, but also the formation of moral oharaoter. As 
it is the funotion of ethios to determine the ideal of human 
charaoter, so it is the business of the theory or solenoe of 
eduoation to study the prooesses by which that end may be at-
tained and to estimate the relative effioienoy of different 
educational systems and methods in the proseoution of that end. 
Finally, it is the duty of the art of eduoation to adapt the 
available machinery to the realization of the true purpose of 
education in the ~ormation of the highest type of ideal of hu-
man character.~28:Leibell:284). 
"We can form our character first, by having a strong wish 
to do so, and then by exercising our will and intellect in oer-
tain ways. We exercise our intellect, by learning the sound 
principles of good life and making much of them and taking 
pride in them, (b) by driving out of the mind all bad thoughts 
or principles, and learning to dislike and to avoid them, (c) 
by thinking often of God and our duty to Him and feeling that 
it is well worth while to beoome a really good man." (28:Lei-
bell:289). 
Judging from the results obtained in these experiments, it 
probably can be concluded that this aim is not being fully re-
alized with these groups. These ohildren had very scattered 
and diversified ideas of self-control. Two-thirds of the groups 
tested did not respond very readily with correct responses. 
This indicates that they did not have a knowledge of this 
trait. They are "not in a position to understand what are the 
characteristios of the virtue of self-control. This lack of 
understanding is a hinderance to the appreciation of the value 
of this trait. This was indicated by the fact that 69% of the 
~ 
grOUp tested did not have a very determined idea of the value 
of this trait. If they had a better understanding of t~e trait 
end the advantages of possessing and exeroising self-oontrol. 
t~ey would value it more highly. Better evaluation will put 
them in a better position to make a more subtle ohoiae. If 
there is an inorease in the knowledge of the advantages of ao-
quiring and exeouting this trait, there will be a deorease in 
unhappiness both for the individual and his assooiates. 
From the results of these investigations it oan be oon-
cluded that the ohronological age and added year of school ex-
perienoe only added slightly to the inorease of percentages of 
correot responses. The results also showed that the girls were 
better than the boys in the soores of correct answers obtained 
in the tests. There has also been an indioation from these re-
sults that improper training in early childhood has left wrong 
impressions of self-control upon the minds of two-thirds of the 
group. The memor,y of these past experiences is one of the 
influenoing faotors upon the conduot of many of those at present 
who show a laok of self-oontrol. 
No definite oonclusion can be drawn regarding the relation 
of the range of intelligence and the reactions to the tests. 
There was no regularity in the conformity of the intelligence 
quotients and the responses. Environment and group moral oode, 
were important factors in influencing their ideas. The results 
of the tests also oonfirm the faot that untruthfulness and the 
lack of self-oontrol go hand in hand. It was shown in the fol-
lOwing case. Among the colored children there were fewer num-
bers having the correct ideas of self-control. As a group .' 
these people are very untruthful. This has been verified by 
actual experience with the people of this race. 
According to Hugh Hartshorne and l',iark IvIay the following 
.... factors determine whether or not the child exhibits self-control 
in a situation. It i6 determined (a) by the nature of the situ-
ation, (b) what the child has already lear~ed in similar situa-
tions, (c) his awareness of the applications of his behaVior. 
They found from their data that the first was most potent. The 
results of these investigations show that much more stress is 
needed upon these factors of training if a better understanding 
of the general characteristics of this important virtue is to 
result. As a wh)le the results of these tests show a great need 
of a more thorough study of the trait of self-control. More 
opportunities should be given to understand and acquire this 
trait. Its advantages should be realized by execution of this 
virtue in situations in the school routine. 
v, • 
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Appendix 
Test I 
Situations That Involve Self-Control. 
Read the following and write, "Yes" or "No" in answer to 
the question following it; 
1. You are playing basket ball. You have a temper and a 
tongue. You can do nothing to restrain either, and the deci-
sion goes against you. Then you argue and are taken off the 
floor. 
Were you using self-control? 
2. You are assigned some work to do. The other boys of your 
crowd are having a game in a vacant lot. The boys call to you 
to come over to play. You refuse but they laugh at you. 
Were you using self-control? 
3. Some one of whom you do not approve is being praised by 
friends. You try to control the impulse to make some cutting 
remarks, but jealousy gets the upper hand and you are tempted 
and say some unjust things. 
Were you using self-control? 
4. You want a new dress. Mother thinks that you do not need 
it or perhaps she car.not afford it. You beg, cry, and say 
ugly things that hurt. 
Were you using self-control? 
5. At the church service the sermon is not interesting. Your 
friends are whispering and laughing. When they talked to you 
you did not speak. 
Were you using self-oontrol? 
Test II 
Value Placed Upon Self-Control In 
Relation To Other Traits. 
List the following character traits in the order of their 
~mportance as you judge it; Reliability, Obedience, Industry, 
~elf-Controlt Judgment, Punctuality, Initiative, Personal 
~abits, Thrift, and Honesty. 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
Test III ~ 
Problem; A Troublesome Child. 
~,,':ary is the only child in the family. She has always been 
humored and petted. At home i~ denied a pleasure, she kicked 
and cried until she had her way. When she was scolded, she 
cried until coaxed and rewarded into quiet again. 
Now when a le~son in school is difficult, she cries. When 
a classmate receives a better grade than she does she gets 
angry and complains that the teacher is unfair. When criticized 
in clsss she again gets angry and refuses to profit by her ex-
perience. ~hen her friends' drawings are better than hers, in 
an art class, she reaches over and scratches them on the hand. 
In the class she constantly squirms, tries to whisper and gig-
gles when there is nothing happening that is funny. Her class-
mates are disgusted. No one likes her. 
What advice would you give her? 
story I 
A Boy Who Became Czar. 
Peter wae one of the younger children of Alexis, Czar of 
Russia. Al'exis was not a strong ruler, and the government of 
Russia was not very stable. Indeed, Russia at that time had 
not taken its place among the great nations of Europe. Though 
Alexis was not a strong king he was a very wise father. He 
selected an accomplished general, a brave and good man by the 
name of Menesius, to take charge of the education of his son 
Peter. 
At first the arrangement was a very happy one. General 
Jenesius resided at the palace, and though he did not actually 
~each the boy in his early years, he supervised all of his edu-
pation. Also he took walks with the lad and often played games 
~ith him. The boy and the old general developed a great love 
~or each other. Everything seemed to be going well in the life 
pf Peter, when suddenly his father died. 
Now Peter was a bright boy, and so full of life and gOOd 
spirits that he was a favorite with all who knew him. But un-
fortunately, when power and riches put their embrace about a 
person, it is likely that there will be some who will become 
~ealous or envious of him. Such was the case of Peter. His 
,lder half-sister and his half-brother feared that he might, 
vhrough his accomplishments and his friends, some day be crowned 
king. Therefore, they began immediately after the death of 
his father, to make plots for the destruotion of Peter. Siphia\ 
his half-sister, was espeoially jealous of him, and she made a 
very olever plan for his downfall. She said to herself; "If 
Menesius continues to guide the education of Peter so carefully 
and if Peter continues to be as talented and energetic as he is 
now, he will certainly become great. 
"I know what I'll dO-----I'll persuade ~enesius to change 
his plans in dealing with Peter. I'll have the general release 
the boy from all rules and restraints, and allow him to do just 
as he pleases. I'll supplY him with pleasure, money and oppor-
tunities for all sorts of indulgences. The boy not having the 
good sense to resist temptation will give himself Over to follY 
will cease his diligent stu~ and perhaps by eating and drink-
ing he will injure his health." 
She accordingly went to the general with her plans. Of 
course she did not tell of her plans to him, but she tried to 
persuade him that Peter should be given more liberty, that he 
should not be required to stu~ so hard, and that he should be 
given more time and money for all sorts of pleasures and in-
dulgences that appealed to him. Menesius only shook his head. 
He had his heart set on making his pupil into an upright, 
courageous and accomplished man. Though he did not know why 
Sophia suddenly became interested in seeing the boy be given 
greater freedom, more money and all Eorts of pleasures, he 
thought that such a system of laxity, idleness, and indulgence 
would end in the boy's ruin. In spite of all Sophia's argu-
ments, the general could not be moved from his original plan 
of giving the boy Peter the best guidance and education possi-
ble. 
However, Sophia was not to be outdone so easily as this. 
"Stubborn man," she thought to herself; "but I'll soon get him 
out of the way." And so it was .only a few days before the good 
general found himself dismissed from the palace on a charge of 
which he was not at all guilty. 
Before leaving, however, the general went to the young 
pupil and,.placing his hands on the boy's shoulders, looking 
earnestly into his eyes he said; 
~~y boy, you must continue the good work you have alrea~ 
begun. Ever be faithful in the performan.ce of your duty, re-
sist every temptation to idleness or excess, devote yourself 
while young with patience and industry to the work of aoquiring 
every possible art and accomplishment which can be of advantage 
to you when you become a man." 
With this advioe the old man, wiping tears from his eyes, 
bade the boy farewell. Peter stood out on the veranda and si-
lently and sadly looked after him. The old teacher's step was 
firm, his body erect, but his head was bent forward as if in 
trouble or in deep thought. He never looked back. Tears'in 
Peter's eyes made the last glimpse that he got of the general 
very dim. He stood watching for many minutes after the old 
gentleman was out of sight. Often in the days that followed, 
Peter went out to the spot where he had bade the general good-
by and wished and watched for him to come back. But he never 
returned. The brief advice quoted above was the last word 
Peter ever heard from General Menesius. 
Sophia was now free to go ahead with her scheme as she 
chose. Accordingly she made arrangements for the placing of 
Peter in a household of his own in a small village at some dis-
tance from Moscow. She also arranged for fifty boys to live 
with him as playmates and amusers. Peter was made to under-
stand that he should have everything that he would ask for. 
The boys were submitted to all sorts of temptation and were 
free from all restraints. Sophia was sure that all the boys. 
including Peter. would grow up to be idle, vicious, good-for-
nothing fellows without character or health. 
The plot was well arranged. Many boys and girls would 
have fallen into the trap. But Peter did not. As a result 
either of the influence and advice of the General Menesius, or 
of his own native good sense or both combined, he resisted the 
temptations. Instead of giving up his studies, he studied 
even more diligently, and rather than turning the boys into 
instruments for his own pleasure and amusement, he organized 
them into a military school and practiced with them all the 
hard discipline necessary in army camps. He took his turn at 
every difficult post of duty. He learned to drum. He prac-
ticed with the boys in the art of building and destroying 
fortifications. He learned the use of tools, and under his 
guidanoe the boys made many of the tools they used in their 
daily oooupations. He made with his own hands a wheelba~ow 
whioh he used in hauling dirt and stones for his fortifioations. 
He did not, in any way, aot superior to the rest of the boys, 
but worked side by side with them. 
As he grew older he did more and more to improve the mili-
tar,v sohool that he had established in the household whioh his 
sister had hoped ,,','ould cause his destruotion. In time he 
procured uniforms for the boys, and when he was only eighteen 
he managed to get several professors to come to the school to 
teach. Soon after this he left the household. It had beoome, 
however, before his departure one of the finest militar.y 
schools in all Russia. 
Peter soon became aware of the plot that his half-sister 
had had in mind all the time. He deposed. Sophia from the im-
portant posi tion as reger:.t to which she had appointed herself. 
By means of the friends that he had made, by his superior 
~nowledge that he had gained through diligent study and through 
hi s magnetic personality, he I-on his way to the head of the 
gover:nment of Ruseia. He was but nineteen years of age when 
the leadership of his country was practically in his hands. 
His reign was so successful for Russia that he is known every-
where as Peter the Great. 
This story is written from faots in the "HiE tory of Peter 
t~e Great, :Emperor of Russia" by Jaoob Abbott, pp.13-31. Har-
I 
! 
lper and Brothers, 1875. statements of Meneeius quoted from 
I 
! 
.• the biography wi thou t mOdification; other conversation Stlil-
1 
! 
!Plied. 
A Boy Who Became Czar. 
1. Whom do you admire most? Why? 
2. What ir.fluence did Peter's decision as to pleasure and 
work have on t~e other boys? IE a person responsible 
for all his own acts, or is he sometimes responsible to 
some degree for the acts of his friends? 
3. What was it that Peter had that helped him to reach the 
position he did? 
Story II 
How Edison Lost His Hearing. 
i I When Thomas Edison was still a young lad, he got a job as 
1 
I la newsboy on a railroad. If you had been a passenger on that 
i line, you would soon have become accustomed to the sight of the 
boy, who later became a fa~ous inventor, walking up and down 
the aisle of the train with a blue cap on his head and a 
basket filled with magazines and fruit slung around his neck. 
"Papers, magazines, candy and chewing gum: Papers, magazines, 
candy and chewing gum 1 Fresh peaches, fresh peaches!" Over 
and over again was this formula repeated. 
If this were the only duty connected with the job, you 
might well be surprised that such an ambitious boy would keep 
it. But to Alva it had a very fine feature. He had been given 
a section or compartment at the end of one of the cars, in 
which he might conduct his experiments and study at spare mo-
ments. This meant a great deal to the lad, and between trips 
through the cars he managed to do a considerable amount of 
earnest work. And yet, in spite of the advantages he gained 
from his work, the job was responsible for one handicap which 
lasted throughout the remainder of his life. 
One afternoon he was busily at work in his compartment, 
conducting a new experiment. He had just finished using a 
stick of phosphorus and laid it on a shelf. The train was 
I 
I 
Irolling along at a speed of thirty miles an hour over a rather 
! 
!rough traok when, suddenly striking a sharp ourve, the oar 
I 
Ilurohed, and the phosphorus was thrown to the floo~ before the 
I Iboy oould oatoh it. It burst into flames. In dismay the boy 
Itried to stamp out the fire. It was to no avail. The phos-
phorus burned too rapidly, and the fire soon spread to the 
walls of the oar. Alva looked about for water. There was 
none. Dread thoughts of the entire train burning ran through 
his mind. "What shall I do? What shall I do?" he oried. At 
that moment through the door burst the oonductor, a quiok-
tempered Sootohman, with a buoket of water in eaoh hand. He 
extinguished the flames in an instant. Then, turning to the 
bewildered boy, he ouffed him on the ear. "You'd set my en-
tire train on fire. It was a sorry day for us when we let you 
have this car for carrying on your orazy experiments, anyway. 
Out you go at the next station, you, your 'truck', and all this 
play stuff." Leaving the boy in tears at the harsh blow and 
still harsher words, he slrunmed the door. 
It was not long before the train arrived at Mount Clemens 
station, the next stop. In less time than it takes to tell it 
the lad was on the platform, tearful and indignant in the midst 
of his beloved and ruined possessions. In the excitement of 
being ejected from the train Alva had forgotten about his ear. 
Now, however, with the train out of sight around a curve, he 
beca~e suddenly oonsoious of a terrible pain. He put his hand 
to the ear on which he had received the cruel blow. He rubbed 
I 
lit in vain attempts to stop the pain. It was of no use. The 
! 
/pain beoame more and more intense. The ear seemed to th~ob 
IWith each heart-beat. In spite of the agony, he hastily 
I Igathered together his wares, and as much of his apparatus and 
l 
!chemioals as was still usable and caught the next train for 
! home. 
When he ~inally reached home and was able to receive some 
treatment, it was too late. He was never able to hear with 
that ear again. 
This story is from 8.n incident in "Edison; His Life and 
Inventions" by F. L. D,yer and T. C. Martin. Harper and 
Brothers, 1910. Conversation supplied. 
How Edison Lost His Hearing. 
1. Tell which of the fOllowing the conductor was really 
responsible for; 
a- Putting out the fire and saving the train. 
b- Losing his temper. 
c- Slapping Edison. 
d- Causing Edison to become deaf in one ear. 
2. Would the acts of the conductor have been all right if 
some doctor had been near and saved Alva's hearing by 
immediate attention? 
3. Should the conductor have punished Alva at all? Why? 
To what extent should the conductor have been held re-
sponsible for what he did when very angry? 
story III 
Tvvo Sisters Plus One Rocking-Chair Yields What? 
Mr. Alcott had just settled down to work in his study 
when he was distracted by the sound of the voices in the next 
room. To concentrate on his writing grew more and more diffi-
cult as the voices of Anna and Louisa, grew louder and louder. 
He laid down his pen and went over to the living-room door. 
There sat Anna in a rocking-chair which the younger sister 
~anted. No one else was in the room; there was no lack of 
chairs but the rocking-chair that lL~na occupied was the chair 
that Louisa wanted and no other. 
"Please let me sit in it now," begged Louisa. 
"But I'm in it," replied Anna, "get yourself another one 
if you want to sit down." 
Mr. Alcott did not stop to listen longer. "Girls, girls," 
he said, "do be qUiet. I am trying to work." 
He went back into the study, closing the door behind him. 
For a few minutes Anna and Louisa said nothing. Anna rocked 
slowly and deliberately back and forth, back and forth. Louisa 
stood glaring at her, her body quivering with temporari~ sup-
pressed anger. But she could not be silent long. 
"You might let me have it now. You've got to let me have 
it," she demanded. 
"I was here first," replied Anna, calm~, "and I'm not 
through rocking." 
"You've had ita long time, If protested Louisa. "It ~ught 
to be my turn now. And I'm going to have it." 
"I'm older than you are," stated Anna. "I have a right to 
sit in this rocking-chair, and I'm going to stay right here." 
To and fro she rocked, humming a little tune to herself. 
The sight of her cool dignity angered the fiery Louisa more 
and more. 
"You're a mean, Eelfis~ thing," she burst out. She took 
hold of the chair and shook it, trying her best to oust Anna, 
and crying, "Give it to me, give it to me." 
"Hush, Louisa, you're making so much noise you'll disturb 
Father," reproached A..'I1na, in a superior tone, as she maintained 
her place of possession in spite of the jerking and shaking of 
the chair. 
Her words were very true. At that moment Mr. Alcott·open-
ed the door, which had failed to shut out the noise. He had 
accomplished almost nothing because of being constantly dis-
tracted by the quarrel. He had reason for irritation, but he 
controlled his annoyance and calmly said, "Please try to remem-
ber, girls, that I'm writing in the study. I'm working on 
something that I must finish today, but I'm not getting very 
much done with all this noise. Anna, don't tease Louisa, try 
to control your temper and be more quiet. n 
He retired into the study,. and for a Ii ttle while there 
waE a short truce between the two girls quarreling in the 
r-------------------.~--.. -----.. ---------. 
living-room. But the conflict was not over. The girls were so 
absorbed in the subject of the rocking-chair that they seve 
little attention to their father's request for peace. Louisa's 
eyes were slowly filling with tears. 
"I want to rock now," she sobbed. 
"You are just a baby to cry over a rocking-chair, Louisa," 
reproved Anna, unmoved by the sight of tears. "You know you 
didn't want it till you saw I had it. And besides, if you cry, 
Father won't be able to do a thing. He had told you twioe to 
make less noise." 
Louisa's sobs only grew louder. She could not answer 
Anna's reasoning, but she was a match for her in persistence. 
The argQment that she should consider her father made no im-
pression upon her. She seized the chair again. She pushed at 
it and pulled at it, shaking Anna and orying in louder and 
louder tones, "Give it to me, give it to me, give it to me!" 
Anna refused to surrender. 
But the noise was now so unbearable that Mr. Alcott ap-
peared in the doorway for the third time, this time with an 
a9ple in his hand. 
"Come, Anna," he said firmly, "oome here and sit quietly 
in the study, and you may have this apple." 
Anna hesitated. In a moment she got up and followed her 
father into the study. Shortly all was quiet, and Anna sat 
peacefully nibbling the fruit. In the living-room, Louisa 
was rocking away happily. 
"And now, Anna," said her father, "did you give the ohair 
to Louisa beoause you loved your sister or beoause you wdhted 
the apple? 
"Beoause I wanted the apple," she replied. 
Two Sisters Plus One Rocking-Chair Yields What? 
1. Can you suggest any way in which either of the girls 
might have prevented or stopped the quarrel 'without 
appearing cowardly in giving in to the other? 
2. What would help to avoid this happening? 
3. What do you admire in the Father? 
; 
l 
I 
I 
story IV 
Lord Nelson, a Hero at Sea. 
1 A naval career had always fired the 
I 
INelson. 
imagination of Horatio 
When he was only a young boy he thought a great deal 
about sailors and ships. To him a life on "the bounding wave" 
was the only life worth living. And if with this life he could 
serve King and country, there would be nothing else to ask for. 
What boy has not drea.'ned of life on the sea? What boy has not 
wanted to walk a slanting deok, above him the gleam of tower-
ing white sails, in his throat the salt tang of the ooean, and 
all about him the powerful sea? Was there ever a lad who 
wished for anything more adventurous than to board an enemy 
ship armed to the teeth, and olaim her as a prize? These were 
the things of whioh Nelson dreamed. 
Early in his oareer he was plaoed by his uncle on the 
Seashore, a ship bound for the East Indies. On the voyage 
out his good conduot so impressed Mr. Surridge, a superior 
office~, that Nelson was made a midshipman. This was a promis-
ing beginning for a young man starting out to make a mark. 
Nelson was overjoyed by his good fortune. He was in exoellent 
physioal condition, with hard musoles, a face healthily colored 
and tanned, and a strong oonstitution. He felt the vigor of a 
boy, and he dreamed of adventure and renown. 
How frequently, however, is suooess followed by disappoint-
r---------------------.----
mentl The ship reached the Indian Ocean, and Nelson was sta-
tioned in India. He had been there about eighteen months~hen 
he began to feel the effects of that climate, so dangerous to 
the health of Europeans. There seemed to be no medicine that 
would cure his disease. The once healthy frame was reduced to 
a mere skeleton of its former self. The use of his limbs was 
for some time entirely lost. He lay flat on his back. The 
only hope for his recovery depended upon his getting away from 
India. Accordingly, he was carried aboard the Dolphin, which 
was about to sail for England. This, of itself was a bitter 
experienoe. For an active man, a midshipman in His Majesty's 
Navy, to have to submit to being carried aboard a ship, when 
so short a time ago he could have climbed the rigging with 
ease, seemed a very unfair decree of fate. And when he was 
put aboard and found that some of the young men with whom he 
had associated were vigorous in health and were receiving 
rapid promotion, his spirits sank as low as his strength. He 
was beginning to stop his dreaming of success. Hot only was 
he giving up hope of building a career; he was even ceasing to 
build air castles. 
"The places that I might have filled are being taken by 
others," he said to himself. "What's the use?" 
In the long days that followed, Nelson fell more and more 
into a mood of sullen discouragement. "I shall never rise in 
my profession," he thought. "I have made a fine beginning, and 
I believe I'd make a good officer, and here I am so weak I can 
I 
!scarcely lift my hand. How can I ever achieve any of my ambi-
I Itions? What has life to offer me now? WhY, I might as wall 
be overboard; then I should at least not be a burden to the 
IShiP." 
I These and many other thoughts filled the mind of the young 
Iman. Daily he grew more and more bitter. He felt less and 
i 
'lesE inclined to talk. No one heard him laugh. Seldom did a 
smile brighten his face. 
One warm day he was lying on the deck. Overhead, here and 
there between the fleecy clouds, the sky appeared, a clear blue 
against the whiteness of the sails. The soft lapping of the 
waves against the side of the ship and an occasional word of 
command from an officer were the only sounds that broke the 
stillness. Nelson was lost in despair. With his eyes moving 
listlessly about, he lay there motionless, noticing nothing, 
almost insensible to the world about him. Then, of a sudden, 
as he caught a glimpse of the Union Jack floating from the 
masthead---a thought! It came like a flash from a cloud. A 
sudden whiff of breeze had taken the flag of England and sent 
it flying, as it seemed, across the sky. "England! your native 
land!" it seemed to say. All the deeds of England's bravest 
heroes raced through his mind, and they seemed to salute him. 
"England my country! Her King, my protector! And I1 I will 
be a hero. Confiding always in PrOVidence, I will brave every 
danger!" The inspiration struck him as no other had done. 
He felt a great waVe of patriotism sweep through him. 
,.---------------------,-'~--
With a brave ssmile he turned over and looked out upon the hori-
zon. It was t;;o others just the same horizon, the meeting.,place 
of sky and sesa, but to Nelson it was new. It looked like the 
horizon of hie outward voyage. It was a veil concealing a 
bright tomorrow. It was a circle made radiant by the inner 
glOW of a bra~e and hopeful spirit. From this day he became 
a different mean. The officers on the ship noticed the change, 
and when he ii-nally arrived in England, he was far on his way 
to complete recovery. 
His late~ ~istory, his great naval victories, are known to 
every boy and girl who has read English history. He was one of 
England's greeatest naval heroes. But throughout his life he 
liked to spe~ of this inCident as one of his greatest victo-
ries. It was a victory over himself. 
This sto~ is taken from an incident in "The Life of 
Nelson" by Ro~ert Southey. 
Lord Nelson, a Hero at Sea. 
1. Nelson fought many battles at sea. Did ~e fight one on 
this t:rip? If so whom did he fight against? Who won? 
How do you know? 
2. Did Ne::l.son win honors for this vjctory in the same way 
that he did for later naval victories? If he improved 
himsel::f in character, is that as valuable as if he had 
improved hie reputation? 
3. What was Nelson's victory over himself? 
Story V 
Showing Off. 
.' 
The train was about to pullout when two young men, ao-
oompanied by a negro servant, rushed up and got aboard. They 
gave the impression by their dress and oonversation that they 
were wealthy youths, and it was certain that they were bent on 
having a gay time on the trip. The train had soaroely pulled 
out of the station when a newsboy oame through with a large 
bundle of newspapers under his arm. The boy was Thomas A. Edi-
son. He had been a newsboy on this line for some time, and, 
though a very young lad, he was showing promise of becoming 
quite a business man. As he was passing the seat occupied by 
the two young men, he was stopped by one of them, who asked in 
loud tones; "Boy, what have you got?" "Papers," replied Edi-
son. "All right," answered the young man, ard taking the whole 
bundle, he threw them out of the window. Then, turning to the 
oolored man, who sat in the seat behind him, he said, "Nicode-
us, pay the boy." Whereupon the two young men laughed hearti-
ly. 
Edison told the amount to Nicodemus, who promptly opened a 
satohel and paid him. The rest of the passengers were no more 
urprised than was young Edison himself. This was surely a 
ery strange aotion. 
The newsboy quickly left the coach. In a few minutes he 
r---------------------... --------------, 
eturned with the newspapers under one arm and the magazines 
nder the other. Again he was stopped. ~ 
"What have you got, boy?" asked one of the youths. 
"Papers and magazines, sir," answered Edison. 
Again the entire pile was thrown out, and, turning to the 
servant, both young men said in unison, "Nicodemus, pay the 
oy." Edison, with eyes sparkling, could hardly wait to col-
ect. The young men were in high spirits, and all the passen-
ers had now become interested in these transactions. 
All eyes were on the boy. When he left the car everybody 
latched the door in amusement. In a few short minutes the door 
egan to squeak and to open slowly. A pile of old, shopworn 
agazinea and novels was entering. At a second glance one 
ould See that it was the newsboy coming, but his load mounted 
igh above his head and hid him from view. Slowly and cautious-
trudged along the aisle until he was opposite the 
young men. 
"Boy, what have you got this time?" was the question from 
of them. 
"Magazines and novels, sir," replied young Edison. 
The pile was thrown out of the window in three install-
ents. The lofty and commanding tones of the young man could 
e heard in every part of the coach: "Nicodemue, pay the boy." 
The affair was now beginning to take on the appearance of 
contest. It was a sort of enduranoe test to see which would 
last the longer, the newsboy and his stock or the young men's 
.------------------------~~ _ .. _-------., 
money. To the passengers it was an entertaining game. To 
young Edison it was a gold mine. As for the young men,~they 
were having a good time. They were creating a.scene in which 
they played principal roles, and they seemed well pleased with 
themselves. 
The game gave promise of lasting some time. The newsboy 
had brought in fruits and nuts, then pop-corn, then candy, and 
every time the lot had been thrown out of the window and he had 
been paid by Nicodemus. And now there was nothing left. Edi-
son felt like Alexander the Great when he had no more worlds 
to conquer. He had sold his entire stock, and now retired from 
the car, wrapped in thought. He was gone such a long time that 
the passengers began to feel that the game had come to an end. 
The young men who had started this, and who were too proud to 
back out of their own game were beginning to feel relief. The 
afternoon's amusement had proved rather expensive to them. 
But no. The door was slowly opening again. There was 
Edison backing in. He was pulling a rope. All in the coach 
rose to their feet to see what was coming. Shouts of laughter 
rang through the car when they saw that the boy was dragging 
a trunk. The load was almost too much for his strength, but 
finally it was in front of the two youthful travelers. He be-
gan pulling off his coat. 
At this point a~ elderly gentleman who was sitting across 
the aisle, and who had been especially attentive to the whole 
proceeding, started clapping and cheering for the boy. "Ho, 
r------------------~ ... --.-
hO, hot" he chuckled, and added to the friend beside him, 
"Those dudes will not try to show off with this newsboy again." 
Edison laid his coat on the trunk. Then he took off his 
shoes and hat and added these to the collection. By this time 
the whole car was wild with laughter. 
"Well," said one of the young men w.ith a forced grin, 
"what have you got now, boy?" 
"Everything, sir," was the reply, "that I can spare that 
is for sale." The passengers were hilarious. Roars of laugh-
ter echoed through the car. Nicodemus paid several dollars for 
this last sale, and threw the whole lot out of the rear door of 
the car. 
~ And now, leaving young Edison joyous over the success of 
this strange adventure, let us follow the young men for a time. 
When they arrived at their destination, they continued their 
"showing offn until Nicodemus informed them that they had only 
enough money to return home---he did not know that they still 
owed their entire hotel bill. They were too proud to write 
home for money; so they promptly discharged Nicodemus and set 
out to look for work. 
Each decided upon the places he would go to. They looked 
and they looked. They would meet at the end of the day and 
each would relate his futile experiences. They covered the 
t01ITl quite thoroughly. :Nothing was to be found. However, it 
happened that both v:ere told of a Mr. Crawford of a neighboring 
town who was said to have a good opening in his business for a 
I 
young man or two of ability. The boys debated as to whioh 
should go to see Mr. Crawford. It was a good ohanoe; it 
.' 
seemed the last ohanoe. Finally it was deoided that the re-
sponsibility should rest on the older boy's shoulders. 
He reaohed Mr. Crawford's off'ioe and was very kindly re-
oeived. The old gentleman was favorably impressed with the 
youth, and told him about the various duties that he would have 
if he aooepted the position. But all the time the old gentle-
man was talking he had a vague feeling that he had seen this 
boy before, although he oould not "plaoe" him. 
"Haven't I seen you before somewhere?" he asked finally. 
"I guess not, sir," replied the boy. 
"But I'm sure I have." 
"Well, sir, I have never been in this town before. In 
faot I just oame West on Number 3 from Detroit to Port Huron 
last Tuesday." 
"Qh yes! Oh yes~ I know,n exolaimed the old gentleman. 
"There were two of you fellows, and Nioodemus was with you. 
Ha, ha, ha1 I remember. And that little newsboy, wasn't he a 
oharaoter? Well, he gave us all some fun, didn't he? Ho, ho, 
hol And when he took off his ooat, his hat, and his shoes, and 
sold them, too, I oould hardly sit in my seat. I thought I'd 
burst my sides with laughter. Ho, ho, ho!" 
Finally realizing that the young man was ~till sitting 
there waiting for an answer, Mr. Crawford stopped ohuokling and 
said; "No, I gueEs you oan't do the work I have here. It is 
very tame and rather hard work. 
"But if you see that little newsboy when you go baa-.d::, 
tell him that I have a job open for him here if he wants it. 
Ho, ho, ho! That boy was Isome l business man!1f 
story based on an incident in "Boyhood of Edison" by F. L. 
Dyer and T. C. Martin, Yol. I. Harper and Brothers, 1910. 
Conversation largely supplied. The portion of the story begin-
ning at the ! is supplied for the purpose of completing the 
incident but is not authentic~ 
1. 
2. 
Showing Off. 
Was it pride or self-control that kept the two young 
men from backing out of the game? 
What was it that the man admired in the charaoter of 
the newsboy? 
3. Is self-control a very important trait of oharacter 
espeoially for one who is in the business world? 
~he thes1s mrhe Attitude o~ Children ~oward Sel~-Control,· 
wr1tten by Mar1e Bernadette Rochford, has been acoepte4 
by the Graduate School ot Loyola un1vers1ty w1th referenoe 
to torm, aDd by the readers whoae names fI),pear below w1th 
referenoe to content. It 1s, therefore, accepted as a 
p,rt1al talt1lment ot the requ1rements of the degree oon-
terred. 
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